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There are periods of decline when the pattern fades to which our
inmost life must conform . When we enter upon them we sway and
lose our balance . From hollow joy we sink to leaden sorrow, and past
and future acquire a new charm from our sense of loss . So we
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TO

THE MEMORY OF MY FRIEND

C. R. WALGREEN



INTRODUCTION TO THE

SECOND EDITION

IF WE survive, we are going to live in a wantless, work-
less world . The machines will do the work .

The shift from scarcity to abundance, from "full
employment" to full unemployment, was predicted
by Lord Keynes in 1930. He then thought the process
would take one hundred years . I believe he would
now cut the time in half. The rate of technological
change has surpassed anything he could have foreseen .

One figure will stand for many : this year the auto-
mobile industry produced 210,000 more cars than in
1955 with 162,000 fewer workers .

If we could bring ourselves to stop wasting fifty
billion dollars a year on what is laughingly called de-
fense, we would confront the Keynesian utopia almost
immediately. Even today, all our basic industries, in-
cluding agriculture, are afflicted with "excess capac-
ity .

We can do a few things, each of which involves
its own brand of revolution, to postpone the day to
which Lord Keynes looked forward .

We can try to see to it that all Americans are
equipped with the material means of life . One-third
of our population now lives at the poverty line .

We can embark on an enormous development of
the public sector, building and staffing hospitals, li-
braries, museums, theaters, schools, colleges, universi-
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ties, and research institutes . Today all our population
is culturally underprivileged . Even the rich New
Yorker has fewer cultural advantages and opportuni-
ties than the ordinary citizen of many European com-
munities of modest size. Only the rich in the United
States have access to the kind of medical care that
comes as a matter of right to citizens of many other
countries. Teachers' salaries ought to be doubled, not
because all our present teachers deserve it, but because
only in this way can we hope to attract the kind of
teachers we need .

We can accept responsibility for the development
of the developing countries . Their needs are infinite .
The difficulty lies in the rate at which they can ab-
sorb assistance . In order to do this in a sensible fashion,
they have to have their own ideas and leaders . These
can appear only with time. Meanwhile, the produc-
tivity of the industrialized world will increase at an
even faster rate .

The excess capacity of the United States is esti-
mated at somewhere between thirty and sixty billion
dollars a year. It doesn't make much difference which
figure you choose . It will be larger next year . Ten
billion dollars a year is probably the largest sum that
can providently be expended at present in aid to the
developing countries .

No matter what we do about improving the condi-
tion of our own people, about expanding the public
sector, and about aid to the developing countries, we
are still going to be right up against Lord Keynes's
future. And of course the political difficulties of doing
what we ought to do on these three fronts are such that
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we shall probably take no more than half-measures on
any one of them .

From one point of view the Keynesian future is
utopia. To repeal the primordial curse is almost by
definition to return to Paradise . But this utopia, which
is almost within our grasp, requires changes of the most
profound order-in our outlook on life, in our slogans,
in our most cherished beliefs, one of the most cherished
of which is the doctrine of Salvation by Work . Second
thoughts about the Keynesian utopia arouse, as Keynes
said, "a certain dread."

The association of education with earning a living,
and developing industrial power, which was a legiti-
mate subject of debate when this book was written, is,
a decade later, patently absurd. Everybody is now
aware that the official rate of unemployment among
young people is double that among adults . The actual
rate is undoubtedly higher, because many young peo-
ple have thought it useless to apply for work . The
general reaction to this situation borders on fantasy :
it is to propose widespread extension of vocational
training . In short, the cure for the disease of no jobs is
training for them .

One who has faith that man is in some degree ra-
tional, though in great degree animal, must believe that
sooner or later the light will shine through the murk ._
Sometime we shall understand that what we are after
is wisdom, and we shall try to reform our educational
system in order to get it . We might begin by thinking
seriously, now, about the establishment of the Univer-
sity of Utopia .

SANTA BARBARA, CALIFORNIA
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FOREWORD

MR. HUTCHINS' outstanding contributions to Amer-
ican education in theory and practice are producing
profound changes in higher education . In most of our
colleges and universities some plan of general edu-
cation prior to specialized training has already been,
or is in the process of being, established . It would not
be an exaggeration to say that this movement owes as
much to Mr. Hutchins as to any person in American
life today .

The present work represents lectures given by Mr .
Hutchins under the auspices of the Charles R . Wal-
green Foundation for the Study of American Institu-
tions at the University of Chicago in the spring of
1953 . It draws a picture of the operation of the best
of universities in the best of countries . Its purpose is
to provide a standard by which to measure our aims
and accomplishments . This is not a flight into the
ethereal realms of fancy but a practical guide for
courageous educators who know that to cure our
educational ills requires radical surgery, not homeo-
pathic remedies .

JEROME G. KERWIN
Chairman, Walgreen Foundation
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I
INDUSTRIALIZATION

THIS book is about the hazards to education in the
United States . Education in the United States is a
wonderful thing . But it faces at the moment certain
peculiar dangers . The principal ones seem to be those
associated with industrialization, specialization, phil-
osophical diversity, and social and political conform-
ity. Industrialization seems to charm people into
thinking that the prime aim of life and hence of edu-
cation is the development of industrial power . Spe-
cialization has dire effects upon the effort to build up
a community and particularly a community of the
learned. Philosophical diversity raises the question
whether a community is possible. Social and political
conformity, on the other hand, suggests that the kind
of community we seem to be headed for is one that
we shall not like when we get it .

I shall hope to indicate methods by which these
hazards can be overcome. In doing so, I shall have
occasion from time to time to refer to the accomplish-
ments of Utopia, a country that has faced the same
dangers and that has, it seems to me, produced an in-
telligible educational system in spite of them. Perhaps
I should tell you now a little about Utopia . Utopia
is not Heaven . It is inhabited by people much like
ourselves . It is a country in the Western world . Its
climate resembles that of southern California, though
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The University of Utopia

there is no other resemblance . It is a scientific, indus-
trial democracy. It is rich and powerful. It is sur-
rounded by enemy states. It is committed to the doc-
trine of education for all . Its principal educational
problem has been to determine how to educate every-
body so that the country may have the scientific and
industrial strength it requires and at the same time
educate everybody so that the country will know
how to use its scientific and industrial power wisely .
I hope that the masterly solution of this problem at
which the Utopians have arrived may commend itself
to you. At the end I shall inquire whether it is possible
for the United States, which has the same problem,
to adopt the same solution .

Industrialization obviously affects the conditions
under which education is given. It provides relative
wealth and relative leisure . It makes large expenditures
on education possible . In its early stages it has drastic
effects on the content of education as well as on the
conditions in which education operates . When in-
dustrial development begins in an underdeveloped
country, the pressure toward technical training is
naturally very great . The effort is to get everybody
into the state of mind that will make him fit readily
into the developing industrial framework. Before uni-
versal, free, compulsory education this effort was of
course not conducted through the educational system .
The mass of the workers was drawn from a class that
had never had educational opportunities . The eco-
nomic necessities of that class required them to allow
their children to enter industry, or even to force them
into it, at a tender age . The combination of the desire
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of industrialists for a supply of cheap labor and the
necessities of the working class led to those horrors in
the evolution of capitalism accurately described by
Karl Marx.

In England and America the evolution of the in-
dustrial system was accompanied by universal suffrage
and universal education . These countries did not con-
struct their educational systems in order to have a
place to put the children they wanted to take out of
industry. They inaugurated universal education in
order to prepare the rising generation for universal
suffrage . Lord Sherbrooke expressed the view com-
mon in aristocratic circles in England after the pas-
sage of the second Reform Bill when he said, "Now
we must educate our masters." In this country the ex-
pressions of the Founding Fathers about universal
education leave no doubt that their motive was the
same : they believed that a democratic country could
not survive unless the people were educated to use the
suffrage wisely . I think this is the prevailing attitude
in England today . The object of the educational sys-
tem, taken as a whole, is not to produce hands for
industry or to teach the young how to make a living .'
It is to produce responsible citizens .

1. "I think that it is very important for the future of Africa
that we should hold fast to the idea that the function of education
is to take boys and girls and develop them as human beings to the
highest possibility that they have : to train them to make the best
use of their gifts . There are still some people who say that agri-
culture is so important for Africa-and I agree that it is vitally
important-that the educational system should aim at producing
good village folk . I cannot agree . It is not the job of education
to teach people to know their proper stations and to stay in them .
We have rejected that idea of education in this country, and it
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When you want to have universal, free, compul-
sory education, and you want to have it all at once,
the educational difficulties that you confront are very
serious. Think of the task of merely housing an edu-
cational system for everybody in a large country .
Where can you find competent teachers in sufficient
numbers? And what will the system do with all the
new young people, many of them without back-
ground or interest, whom the legislature has suddenly
thrown upon it? If the country is one that is com-
mitted to building up its industrial power, and if it
is one in which success is identified with success in
earning a living, then the needs of the individual and
the needs of society will seem to coincide in demand-
ing that the young be prepared to work in industry .

The paradox is that, the more industrialized a coun-
try becomes, the less it needs technical training of the
kind usually supplied at the lower levels of educa-
tion. I think it easy to demonstrate that technical
training does not and cannot meet the needs of the
individual or of society, even assuming that those
needs are what they are supposed to be . Technical
training cannot help an individual to be a success, and
it cannot help industry to prosper. When industriali-
zation and mechanization have reached a high point,
they minimize the necessity for such training . The
object of mechanization is not merely to save labor ;
it is also to reduce, through continuous simplifica-

has no place in Africa. If we are short of miners in Britain we
do not look to the schools to train them : we look to the Coal
Board to attract them by better pay and housing, baths and can-
teens. And we shall have to attract Africans to the land in similar
ways" (W. E. F. Ward, The Listener, July 9, 1953, p . 54) .
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tion, the amount of training that is necessary to oper-
ate machines . The rapidity with which industrial cor-
porations trained men in the last war shows what can
be done when technology has arrived at the stage
that it has attained in the United States .

If industrialists today indicate that they want
workers trained in the schools, as some of them con-
stantly say they do, it is because they are misguided .
In Pasadena there is a fight going on between the oper-
ators of foundries and the Pasadena City College . The
foundry operators say that they need trained workers
and that it is the duty of the College to supply them .
The College has a course for foundry workers but
wishes to abandon it because it loses money-it has
too few students . The foundry operators reply that
there would be plenty of students if the College
properly advertised the course, as it is the duty of the
College to do . It is interesting to note that in this
controversy nobody has raised the question why it is
the responsibility of a tax-supported college to train
the foundry operators' hands for them or what the
educational content of a course for foundry workers
is. It is simply assumed that a college should meet the
needs that any part of the industrial system has for
workers and meet the needs that any individual feels
to be trained in anything. The only question is, there-
fore, whether there is a need . If a need is identified,
the educational system must meet it . If this involvessystem
the actual recruiting of a labor force for an industry,
the educational system must recruit it .

I have not been able to reconcile these conclusions
with the theory of free enterprise, under which, one
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would think, the business of making an occupation
attractive and training neophytes to practice it should
devolve upon the enterpriser and not upon institu-
tions supported by taxpayers or philanthropists. We
simply assume that industrial development is so im-
portant and the need for economic training so funda-
mental that the public interest in paying the public's
money for the support of these objects may be taken
for granted .

The fact is, of course, that the Pasadena foundry
operators, if they undertook to train their workers
themselves, would be better satisfied in the end . The
standard method of preparing workers for industry,
before the advent of universal and prolonged edu-
cation, was to put them to work. The difficulty in
creating in any kind of school an adequate imitation
of an industrial situation and the rapid and accelerat-
ing technical development of our time present the
problem that confronts anybody who thinks he can
do an effective job of preparing workers in any other
way than by putting them to work .

But there is something more serious here than the
mere inefficiency of technical training . Industriali-
zation and mechanization alter the conditions of life,
and hence, of education, through the dehumanization
of work. When the assembly line becomes the char-
acteristic instrument of production, when a man
stands eight hours a day automatically repeating the
same operation, which may be no more than pushing
the same button over and over again, when he be-
comes in effect merely a part of a machine, the con-
ditions of his life represent a dramatic departure from
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those which the craftsman or farmer knew in earlier
days.

The educational system must, if possible, take these
changes into account. It must, if possible, find ways
of enriching life on the assembly line and ways of
enriching the time that a man does not spend on the
assembly line. The problem of making work signifi-
cant in an industrial, mechanized economy is one of
the most difficult in the modern world . It will not
do to say, as I have said many times, that this problem
can be solved by the steady reduction in the hours
of labor and by giving significance to free time . Free
time should have significance, and to this issue I shall
turn in a moment . But as long as people have to spend
any considerable fraction of their lives in work, what
they work at, and how they work at it, ought to have
as much meaning for them and do as much for them
as possible .

It seems unlikely that any form of vocational or
technical training can help give significance to life
on the assembly line. Such significance could be
achieved only by understanding the processes through
which the worker was going, through understanding
the relation of those processes to the processes in
which other workers were engaged, through under-
standing the contribution made by the efforts of the
worker to the product, and through understanding
the significance of the product in the economic and
social situation. The man on the assembly line, if he
is to be a man, must have something in his head. No
society that made any claim to be enlightened could
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contemplate the possibility that any section of its
population could be reduced to subhuman status .

The steady reduction in the hours of labor has un-
doubtedly offered new opportunities to the man on
the assembly line. He now has about twenty hours
a week more free time than his grandfather had . This
time could be used to increase his understanding of
the significance of his work and to promote his devel-
opment as a human being . Liberals since the dawn of
the industrial era have insisted on the reduction of the
hours of labor because they had these ends in view .
I sometimes think that the bitterness that liberals feel
toward radio, television, and the other so-called media
of mass communication results from their disappoint-
ment at what the man on the assembly line has done
with the free time that they have helped him to ob-
tain .

Although we should not underestimate the grow-
ing interest in art and music in this country, in gen-
eral the free time the worker has gained has meant
more time to waste. New methods of wasting it and
new objects to waste it upon are being invented every
day. The worker who previously had only a little
time in which to get drunk, beat his wife, or go to
burlesque shows now has much more time to get
drunk, beat his wife, and watch television . No won-
der the liberals feel betrayed .

They feel betrayed likewise by the results of uni-
versal, free, compulsory education, which, like the
reduction in the hours of labor, has been a foundation
stone of liberalism since the earliest times . Universal
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education, instead of fulfilling the hopes of its spon-
sors by liberating the worker and enabling him to get
political power and use it wisely, has made him the
victim of charlatans in every field of human activity .
The people have received, as a result of the move-
ment toward universal education, just enough edu-
cation to permit them to be victimized by advertising
and propaganda, not enough to enable them to ap-
praise and resist the arts of those who have been en-
gaged in depriving them of the political power their
education was to give them .

The nature of the education that the people have
received has contributed also to the continuous en-
largement of the area of wasted time . There has been
little in their education to suggest that time should
not be wasted or to propose methods of employing
it usefully. Only an education conceived of as moral,
intellectual, aesthetic, and spiritual growth could ac-
complish these aims . An education dedicated, for ex-
ample, to training a boy to earn a living cannot lay
the basis for the useful employment of those hours
of his life in which he is not earning a living .

In the United States the habits formed in child-
hood and youth are likely to have a determining in-
fluence upon the employment of free time in adult
life ; for there are no compelling motives in the life
of American adults to draw them irresistibly into the
kind of activities that should characterize the free,
independent, developing human being . There is tre-
mendous pressure toward conformity in the United
States. There is tremendous pressure toward success,
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which is usually interpreted to mean money, power,
and publicity. There is little effective pressure toward
moral, intellectual, aesthetic, and spiritual growth .

The motives that have induced large numbers of
adults in other countries to go on learning after they
have left school do not exist in the United States .
Those motives have been to obtain political power, to
gain social advancement, or to make more money . In
the United States education is irrelevant to all these
objects, with the exception that certain formal edu-
cational requirements must be met in order to gain
entrance to certain occupations . These requirements
are not normally such as to lay any basis for interest
in continued learning in adult life .

As universal, free, compulsory education spread
gradually over western Europe, as new standards
of formal education were established for the chil-
dren of the citizens, many adults, who had reached
maturity at an earlier stage of educational history,
found themselves without the education that their
children were expected to have and unable to meet
the new standards . As more and more formal educa-
tion came to be expected as a requirement for en-
trance into certain occupations, it was naturally re-
garded as unjust that those who through the acci-
dent of birth or fortune had not had an opportunity
to obtain the necessary qualifications should be de-
barred from the opportunity to gain a livelihood
for this reason . The gradual enfranchisement of the
population of Europe and the United Kingdom in
the last century led the leaders of society to forward
the education of adults as a safeguard to their insti-
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tutions and led the workers to interest themselves
in it as a means of laying hands on political power .
Since education had been limited to those who had
prestige as well as power, it was assumed that the
avenue to prestige, as well as power, was education .
In some countries the movement toward adult educa-
tion was assisted by the desire to remedy certain
special evils, in Sweden the evil of drink, and in
Denmark the sense of national degradation that re-
sulted from the defeat by Germany in 1864 .

In the United States today there is no sense of
special emergency that could be met through the
continued learning of adults . Social advancement
is not dependent upon education. Political power of
the ordinary democratic kind comes to the individ-
ual as he reaches the age of twenty-one. In achiev-
ing political power beyond that, education is prob-
ably a handicap rather than an advantage . I cannot
imagine a candidate for office in the United States
suggesting that he is entitled to the suffrages of his
fellow-citizens because he is better educated than
his opponent. On the other hand, I have no difficulty
in imagining a candidate asking for votes on the
ground that he is rougher and tougher than his op-
ponent and that he does not have any big thoughts
or know any long words . While high employment
at high wages persists, the educational requirements
for entrance into various occupations, though they
are annoying, and for the most part irrational, do
not constitute a major obstacle to the prosperity and
happiness of the bulk of the population .

There is no doubt that education must be useful . It
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must meet the needs of the individual and of society .
The question is: What are those needs? Or, more
particularly, what are the real needs of the individual
and of society and which of them can education
meet? In many ages it has been thought that educa-
tion could make its greatest contribution by help-
ing people learn to think and by familiarizing them
with the intellectual tradition in which they live .
This assumption was current in the Western world
one hundred and fifty years ago and still held the
field a century ago. It was perhaps the dominant
view in the United States up to 1900 .

Some of the most magniloquent passages in Car-
dinal Newman's Idea of a University are those in
which he celebrates the true usefulness of liberal
education. But the fact that he felt constrained to
enter upon such flights of oratory in the middle of
the last century shows how strong even in his day was
the tendency to hold that usefulness could mean
only usefulness to the rising industrial and financial
power of Britain . No one stopped long to inquire
whether educational institutions could give instruc-
tion that would actually be useful in this sense or
whether the society of Britain, which was rapidly
becoming industrial, scientific, and technological,
needed thinking about important subjects and ac-
quaintance with its tradition any the less because
of these developments . The doctrine of Adam Smith
began to tell: it was the duty of every man to make
as much money as he could ; in the process he would
be led as by an Invisible Hand to promote the com-
mon good. It was assumed that the needs of the com-
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munity would best be advanced by the rapid ex-
pansion of industry and technology . Thomas Mann's
novel, Buddenbrooks, shows the same process going
on in Germany at about the same time .

Meanwhile liberal education was associated in the
public mind with a pre-industrial, pre-scientific, pre-
democratic era . It was an anachronism, and an aristo-
cratic anachronism at that. It was possible to attack
it as frivolous, irrelevant, and decorative . It was like
a medieval ruin occupying valuable space in a busy
market place . Besides, it did not seem to pay .

We are now familiar with the notion that the real
strength of a nation lies in its industrial power . The
German and Japanese adventures were built on this
premise. Although the failure of these experiments
is not conclusive evidence of the falsity of the prem-
ise, for perhaps Germany and Japan simply mis-
judged their power, their failure may suggest to us,
as indeed all history suggests, that something more
than power is needed if a nation is to become and
continue to be successful in any meaning of the
word. The indispensable ingredient is wisdom .

It is impossible to suppose that an educational sys-
tem dedicated to industrial power can produce the
wisdom that a country needs to use its power in its
own best interests, to say nothing of those of the
human race. There does not appear to be any nec-
essary connection between industrial power and wis-
dom, nor does it seem to be absolutely essential that
a man be wise in order to become an industrial leader .
Like a natural force, industrial power is neutral . It
may be used for good or evil, for self-preservation
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or suicide. The delusions of grandeur that it seems al-
most inevitably to carry with it tend rather to suicide
than self-preservation .

Whatever may have been the case in earlier times
or in other types of society, the wisdom that a demo-
cratic community needs is the wisdom of the entire
population. When the few rule the state, it may be
sufficient if they are wise . When the whole people
are the ultimate rulers, nothing less than a wise peo-
ple will do. Then the man on the assembly line, the
farmer, the lawyer, the doctor, the engineer, or the
housewife has to have ready a contribution to the
common store of wisdom. A democracy must have
leaders-but its leaders are selected by the people
and governed by them .

This may suggest to us certain reflections on the
nature of strength in a democratic society . In such
a society true strength lies in the character of the
citizens. This means the moral, intellectual, aesthetic,
and spiritual level they have reached, their grasp of
and devotion to the hierarchy of values for which
their country stands . In this view one of the most
important elements in the strength of a country, if
not the most important, is its educational system .
But this view rests on the assumption that the educa-
tional system will be directed to moral, intellectual,
aesthetic, and spiritual growth and by a hierarchy of
values. With these things an educational system aim-
ing at industrial power does not seem likely to be con-
cerned .

If industrial power is the object, the best educa-
tion is scientific, not vocational or technical . The ob-



Industrialization

	

1 5
ject of a scientific education is to understand the
natural world, not to manipulate it . Scientific educa-
tion is not open to the objection that it cannot ac-
complish what it pretends to do, an objection that
is fatal to vocational and technical training . Through
a scientific education a student can come to under-
stand the natural world; through vocational or tech-
nical training he is likely to be unfitted for the opera-
tions for which he has been trained . He may be con-
fronted with entirely new machines or an entirely
new industrial situation; he may, in a country where
the population is highly fluid, have to earn his living
in a way or in a place of which he and his teachers
never dreamed . In a fluid, industrial, scientific democ-
racy, the more specific an education is, the less likely
it is to achieve the only purpose that it has-to pre-
pare the student for a particular kind of economic ac-
tivity. In a fluid, industrial, scientific democracy, if
education is general or liberal, it will at least not
interfere with the economic progress of the man who
has it. In such a society the study of science will
lead to success in the sense in which the term is com-
monly used, and it will promote the industrial power
of the society .

Science is perhaps the greatest accomplishment of
modern times. Against its notable and undoubted con-
tributions to the progress of mankind must be counted
certain side effects, for which, in general, neither
science nor scientists are responsible, but which have
had serious consequences for modern thought and
education. The reverence that science has inspired
has led scholars in other disciplines, seeking equally
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notable results and equally high prestige, to apply the
method of science to subject matters to which it is
not appropriate. Only trivial results can be accom-
plished by these means . Science has trivialized other
fields of learning .
What we are looking for is wisdom, and it does

not seem sensible to say that the insights and under-
standing offered us by the greatest creations of the
human mind cannot help us in our search . Homer
was the teacher of Greece . It would be a bold man
who would say that Newton had taught the West
more than Shakespeare.

We can say the same of the great historians, phi-
losophers, and theologians . They have labored by
methods of their own to tell us what they have ob-
served about man, society, the world, and God . We
need to know, for example, whether God exists . It
makes a difference . Will it be seriously argued that
science can ever give us the answer to this question
or that, if it cannot, the question is unimportant?

The natural sciences deal with the material con-
ditions of existence and have had profound effects
upon those conditions . The relationship of science
and industrial power is enough to make the point .
The accomplishments of natural science have been
such as to convince us that infinite improvement in
the material conditions of existence is possible if only
we will concentrate our attention on this improve-
ment. All we have to do to grasp this phenomenon
is to contrast the position of the artist today with that
which he occupied in the Renaissance . The technol-
ogy that is based upon science lends itself to the pro-
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duction of vast quantities of material goods . Since
industrialization got under way in the West, the
doctrine has been that the intelligence and energy
of mankind should be devoted to increasing the quan-
tity of such goods . Now the West is preaching the
same doctrine to the East, and the East seems alto-
gether too likely to embrace it . As I have said, this
is not the fault of science or of scientists . It would,
however, have been impossible without them . In
the process quality has been sacrificed to quantity,
and the arts have become a mere decoration, or a rec-
reation for females not gainfully employed .

I lately heard a leading American industrialist com-
ment upon proposals to send American art and letters
abroad so that Europeans could get some idea of the
cultural life of this country . If I understood him cor-
rectly, he said that Europeans had the arts and litera-
ture and that they were proud of them and should be
encouraged to go on with them and to send them over
here. We, on the other hand, had an entirely ma-
terialistic or mechanistic civilization. We should be
proud of it and should go on with it . We should send
our machines and the vast array of consumer goods
that they produce to Europe and receive back cul-
ture in exchange .

This theory of continental specialization shows
how far we have come from any defensible view of
the aims of life and of organized society . Art and
thought are the highest activities of man . They are
the aims of life, and society should be organized to
promote them first of all. It is a sign of a backward
civilization when in a financial crisis the first thing
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the community thinks of is to close the art museums
and reduce expenditures on education. A civilization
without art and thought, or one that does not value
them, is a pack rather than a civilization . The remarks
of the industrialist I have quoted reflect an unthink-
able and intolerable view of American society, for
what rational person would care to inhabit a country
where all that made life worth living had to be im-
ported?

The distinguishing characteristic of the people of
Utopia is their common sense. Common sense is no
longer very common elsewhere . In nothing do they
exhibit this characteristic more clearly than in their
capacity and determination to call things by their
right names and put them in their proper places . This
capacity and determination seem to result from the
Utopians' habit of asking themselves at all times what
they are trying to do . As a consequence of this proc-
ess of self-interrogation the Utopians have concluded
that industrial power, military strength, longer life,
and an infinity of gadgets cannot constitute, singly or
together, the aims of human life or of organized so-
ciety. The Utopians recognize the importance of in-
dustrial strength and military power. They are grate-
ful to the scientists for providing them with a longer
life. They are of two minds about gadgets . On the
one hand, they notice with interest that these devices
have in many cases increased the leisure available to
the people. On the other, they observe with some
alarm that the charm of these devices promotes infan-
tilism in the population, that their multiplication may
consume a disproportionate share of the resources and
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energies of the country, and that some of them, be-
cause of the horrible sounds or pictures they are
capable of emitting, or because they are dangerous
when in motion in large numbers, may be destructive
of the leisure that they could create and even of life
itself .

The Utopians cannot conceive that the aims of
their lives are to produce industrial strength, military
power, or more gadgets . They do not even believe
that they are here to exert a favorable influence upon
the mortality tables. They do not see that industrial
strength, military power, longer life, or more gadgets
would be beneficial if they did not know what to do
with them. They think that their educational system
ought to have some role in helping them to deter-
mine what to do with these things when they get
them. They do not believe that an educational system
aiming at industrial strength, military power, longer
life, or more gadgets will, by any stretch of the
imagination, help the people learn what to do with
them.

The Utopians encourage science because they want
to understand the world, live longer, and have indus-
trial strength . They do not encourage industry, be-
cause they take free enterprise seriously . Nor do they
encourage industrialists, no matter how powerful or
how wealthy, to believe that they are, because of
their industrial achievements, the natural leaders of
the community, qualified to determine its policies,
manage its institutions, and express its ideals . The
highest honors conferred by the state go not to those
who have got rich through the production and sale
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of gadgets but to those whom Utopia delights to
honor, its artists and thinkers .

The reason why the Utopians reserve their highest
honors for their most distinguished thinkers and art-
ists is that they believe that thought and art are the
highest activities of the human race . They do not
see that the purpose of society is to help men make a
profit through the production and sale of anything .
The Utopians are not fools . They know that eco-
nomic and industrial strength and military power go
together. They know that all are necessary to a
healthy society, at least in a world like the one we
live in. They believe that the incentives supplied
through the free-enterprise system are adequate to
induce sufficient interest in the development of eco-
nomic and industrial strength . The incentives to art
and thought, which are activities of the most painful
and difficult kind, cannot and should not be exclu-
sively financial, though the Utopians think it wise to
spend on these objects at least as much as the national
budget for liquor, cosmetics, and chewing gum . The
encouragement to art and thought on which the Uto-
pians principally rely is the honor universally ac-
corded them .

Thus in Utopia industrial strength and military
power, efforts to lengthen life and to distribute gadg-
ets, scientific training and liberal education-all fall
into place . The Utopians have never been misled into
thinking that technical training from the elementary
school onward can create industrial power. They do
not believe that science is the only knowledge worth
having. They are not confused about what makes a
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country strong. They rely on their patriotism, moral
fervor, and intellectual capacity, which, they hold,
gives them the ability to meet any new situation with
intelligence and decision . Their hope is to be wise
and to become so through their educational system .



II
SPECIALIZATION

SCIENCE splits things up into smaller and smaller
pieces . Specialization is the life of science . The more
specialized a scientific institution is, the better it is
likely to be .

A scientific department in a university is a large
collection of specialists living in a tent twenty-five
to fifty years old the name of which has little or no
connection with what goes on inside it. Think of the
name "physiology," "chemistry," or "anatomy" as
we used to understand it a generation ago and com-
pare the connotations of it then with the activities
that physiologists, chemists, and anatomists carry on
today. The names of these departments are heredi-
tary titles that have no more significance than such
appellations now carry with them in political life .
But, though they have little significance in describ-
ing the work that is done under their auspices, they
have considerable importance in the lives of those
who progress through these departments and receive
their degrees .

A university department, in general, seems to jus-
tify its existence as a kind of guild or trade-union . The
department's name need have little connection with
the work that is done in the department . Some depart-
ments of literature seem to be departments of his-
tory, linguistics, or philosophy. But the candidates
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for higher degrees in these departments have to get
jobs in other departments in the same field and must
receive insignia generally recognizable in the aca-
demic world. We know that there are departments
of English and that they will employ Ph .D.'s in Eng-
lish. They will employ nobody else. If a candidate
for the Ph.D. in English gets interested in Jonathan
Edwards and studies history, philosophy, and theol-
ogy and knows nothing whatever about English
literature, he must still get his Ph .D. in English and
still get a job in an English department somewhere .
There are no departments of Jonathan Edwards and
none in which history, philosophy, and theology form
a respectable combination .

Such names as physiology, chemistry, and anat-
omy, to which may be added the names of many
other scientific departments, imply an understanding
of some considerable field of knowledge . The activ-
ities of departments bearing these names carry no
such implications . It is not necessary for a professor
in these fields, to say nothing of a graduate student,
to understand the subject as a whole, and it may be
a positive disadvantage to him to try to do so. The
scientist succeeds through splitting off a manageable
fragment of the natural world and submitting it to
thorough examination. The fragments get smaller
and smaller; specialization becomes narrower and
narrower. The better a scientific department is in
terms of the scientific eminence of its members, the
more "productive" it is in terms of the volume of
research turned out, the larger and more expensive
it is, the more likely it is to be composed of extremely
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specialized persons training persons still more spe-
cialized .

As I have said, this is fine for the advancement of
science, if by that phrase we mean the acquisition of
more and more detailed knowledge about the world .
But the success of this process in natural science has
not been without its disadvantages to education . I
take it that the aim of education is not to gain more
and more detailed knowledge of the world but to
understand the world and ourselves in it . If we split
the world up in order to gain detailed knowledge of
it, at some point we have to put it together again in
order to understand it. This is not likely to be done
by modern experimental scientists or any aggregation
of them .

One reason it cannot be done by any aggregation of
them is that they cannot understand one another .
This is a deprivation to them as scientists, or at least
it would seem so; f or it would appear that a man
ought to be a better scientist if he could understand
science and other scientists . But the extreme speciali-
zation that is natural, inevitable, and to some extent
desirable in experimental science has aroused the en-
thusiastic imitation of scholars in other fields, where
it is unnatural, avoidable, and wholly undesirable .

The reverence that natural science has inspired is
in large part responsible for the steady narrowing of
education that the progress of specialization has
caused during the last thirty years. The progress of
specialization has meant that the world and ourselves
have been progressively taken apart, and at no point
have they been put together again. As the progress
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of the scientific method has discredited the methods
of history, philosophy, and art, so the specialism es-
sential to science has discredited a generalized ap-
proach to history, philosophy, art, and all other sub-
jects, including science itself . This means that com-
prehension has been discredited ; for it cannot be at-
tained by splitting the world into smaller and smaller
bits .

Every important scientific discovery produces in-
numerable new specialties . New lines of investigation
open up . Alen must be trained to follow them . Since
we can see no end to scientific progress, we can see
no limit to the multiplication of scientific specialties
and the demand for specialists trained specifically for
the new specialties that appear .

In terms of the size of the total population, how-
ever, the number of specialists that science will re-
quire is very small indeed . Industrialization and
mechanization, built on science and technology, in-
evitably tend to reduce the proportion of specialists
that the society as a whole can find use for . The man
on the assembly line, repeating almost automatically
the same simple operation all day long, is the goal
toward which mechanization tends . Thus, though the
absolute number of specialists needed to keep science,
technology, and industry moving forward will in-
crease, the relative demand for specialists will decline .
I am not denying that there may be many new

ways of earning a living, many new occupations
growing out of new discoveries, inventions, and
demands. I am asserting that the total time of training
required for specialized or differentiated occupations,
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for ways of earning a living, must steadily shrink as
mechanization advances . As mechanization advances,
whole occupations may be swept out of existence .

I have no doubt that somewhere in the country
there is a school or junior college that has a course
for pinboys in bowling alleys and that its adminis-
tration and faculty are now looking with alarm at
the new machine that must inevitably drive the pin-
boys out of the alleys, never to return . I still anxiously
await the full effect of what I believe is called the
"home permanent" upon the innumerable courses
in what is called "cosmetology" offered by the
schools, junior colleges, and colleges of the state of
California .

I saw the other day in Berkeley something I had
never expected to see in my life . I saw a Doctor of
Philosophy in Driver Education . No pupil in the
schools of California may graduate without taking a
course in how to drive an automobile . These courses
have to have teachers. The teachers have to take
courses in methods of teaching how to drive an auto-
mobile. The teachers of these teachers have to be pro-
fessors in colleges or universities . Professors in col-
leges and universities have to have the Ph .D. There-
fore in California there have to be Ph .D .'s in Driver
Education. The one I saw was a very good driver
(seep . 27) .
Anyone who has ridden on the roads of California

can understand why the people of that state should
want to make sure that the rising generation learns
how to drive, just as anyone who has seen a forest fire
can understand why courses in fire prevention are
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required in California . Does it automatically follow
that the educational system of a community should
try to meet whatever needs the community thinks
are pressing? Is there no other way to see to it that
young people learn to drive or to refrain from throw-
ing lighted cigarettes into the woods? If the com-
munity thinks it needs beauticians or if the young
ladies of the community think that they need to
become beauticians, is the educational system the
only or the best place in which these needs can be
gratified? These questions can be answered only if we
can get some more rational view than we have at pres-
ent of the purpose of education and how education
fits in with other social institutions .

At the lower levels of education in America the
tendency toward overspecialization seems to result
from the frustration of teachers, themselves ill-pre-
pared, confronting enormous crowds of ill-prepared
and uninterested pupils, in a society that has come to
regard earning a living as the first, if not the whole,
duty of man and that has learned from John Dewey
that the young can be interested and educated best
through the study of occupations .

John Dewey's authority cannot be cited on behalf
of specialized education, still less of vocational train-
ing, which he regarded as narrow and illiberal . Look-
ing at an industrial society, he concluded that the
young should understand it and that they should do
so through considering the various economic activities
of life in their moral, political, social, and scientific
context. He also thought that this would be very in-
teresting to them . His psychology appears to be false
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and his program impractical . At least it has never been
tried .

But through a natural misunderstanding it has been
assumed that, when Mr. Dewey said that education
could best be acquired through the study of occupa-
tions, he meant that the best education was that which
prepared the pupil for an occupation. This notion was
the balm in Gilead for which frustrated teachers and
parents were seeking ; it seemed to provide the nec-
cessary philosophical indorsement of what they
wanted to do anyway. They wanted to train young
people for occupations because they did not know
what else to do with them . Think how hard it is to
get a large group of reluctant and recalcitrant chil-
dren to learn to read and write and figure and interest
themselves in the tradition in which they live . Though
children do not care very much about the life around
them, and particularly about its economic aspects,
their parents are obsessed with the notion that they
must eventually make their way in the world and
that their education ought to have something to do
with this process .

It is impossible for us, the products of an industrial
age, to imagine the degree of security provided by
the family, the village, the guild, and the customs
of Europe in earlier times and in the Middle and Far
East today . The business of casting out the young
to shift for themselves is a nineteenth-century novel-
ty. The activities of labor unions and social reformers
may be regarded as an attempt to recover pre-indus-
trial security for the proletariat. In an industrial age
the community must hope that the young when cast
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loose will be able to make themselves independent .
If they do not, the community has no traditional way
of taking care of them . Hence earning a living be-
comes the first duty of man .

This notion is reinforced by the common opinion
that a man who does not succeed fails by his own
fault. During the great depression, when people were
thrown out of work all over the world by events
over which they had not the slightest control, one
could still see, in the attitude toward the relief of
the unemployed, how persistent and powerful was
the view that a man who was not able to support
himself and his family was in some way to blame .
Since parents do not want their children to grow up
to be social pariahs, they must feel that everything
is being done during childhood and youth to make
these children economically independent .

Today the United States is the easiest country in
the world in which to earn a living. When the eco-
nomic machine works, there is high employment .
When it falters, the state keeps the population alive .
Yet because of the phenomenon summed up in the
phrase of a Chicago professor, cultural lag, we still
think that the first duty of the educational system is
to help young people to learn to make a living . Ac-
tually the only way in which education can help a
young person make a living, or a better living than
he would make without education, is to help him
meet the formal educational requirements for en-
trance into certain occupations . The number of oc-
cupations that have such requirements is steadily in-
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creasing, and the number of years that must be
spent in school to meet them is steadily being raised .

The great bulk of the students in American uni-
versities are there in order to meet these requirements .
The public acquiesces in them, first, because it is ac-
customed to acquiesce in the demands of pressure
groups and, second, because it has a vague feeling
that the members of certain occupations at least
should be certified, or sanctified, in some way be-
fore they are let loose upon the public . The public
is unwilling, often for good reasons, to trust these
occupations to certify their own members . The uni-
versities acquiesce in these arrangements because they
wish to increase their enrolments ; students bring in
income, and anyway there is a general feeling that
excellence in educational institutions, as in most other
things, increases in proportion to size . The trades,
occupations, businesses, and professions promote these
arrangements in order to restrict competition and en-
hance their prestige .

Since I believe that everybody can and should
learn, I should welcome any method by which peo-
ple are seduced into forming the habit of learning .
Unfortunately, most of the programs of schools
called "professional" have little to do with learning,
because they have no visible intellectual content .
There is nothing to learn. Many programs that nomi-
nally aim to prepare people for occupations have
little to do with the kind of learning required in the
occupation . Still others simply duplicate work offered
elsewhere in the university, usually doing it less well
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than it is done in the nonprofessional departments and
thus degrading, confusing, and impoverishing the uni-
versity .

It is, of course, possible to learn something from
anything. It is even possible to learn something from
anybody. If the teacher is a genius, he can draw the
most significant lessons from the most trivial occa-
sions. Since the number of geniuses in the educa-
tional system must always remain limited, it seems
unwise to frame a program of study from which
learning can take place only if they illuminate its
subject matter. In the hands of ordinary teachers
trivialities must always be trivial . The educational
program for school janitors at Teachers College,
Columbia, or for majorettes at the University of
Oklahoma, or for beauticians at Pasadena City Col-
lege, or for circus performers at Florida State Uni-
versity, or for teachers of driving in the University
of California might be truly educational if Socrates
were the teacher; for he, beginning with incidents in
the life of a janitor, majorette, beautician, clown, or
chauffeur, would undoubtedly end with the deepest
philosophical conclusions about the organization of
society and the destiny of man . Of course, he would
not be accepted as a teacher in any of these programs,
because he would never have bothered to acquire the
necessary "professional" qualifications . The teachers
who have these qualifications and who are accepted
must find the task of developing intellectual content
out of such unpromising materials far beyond their
power .

Many occupations deal with intellectual subjects-
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subjects that can be thought about by ordinary peo-
ple. Teaching is an obvious example. But teaching,
like many other occupations, has no intellectual con-
tent in its own right. Education is not itself a disci-
pline; it is a practical activity, a means by which the
content of disciplines is communicated to those un-
familiar with it. Education is a secondary, dependent
subject. It depends on what you want and what you
can do. What you want depends on your philosophy .
What you can do depends on your circumstances .
Wherever you touch education, it fades into some-
thing else . The aims of an educational system are the
aims of the society in which it is conducted . The
philosophy of education is merely moral and political
philosophy. Educational psychology is nothing but
the psychology of learning . When we pass from the
general subject of education to the more particular
one of teaching, we are no better off . The teacher
has to have knowledge but not knowledge of educa-
tion or what purports to be knowledge about methods
of teaching gained from texts prepared by professors
of Education in universities. The teacher has to have
knowledge of the subject that he is attempting to
teach. In addition, it will be helpful if he knows how
to read, write, speak, and figure . It will be helpful,
in short, if he knows the liberal arts, which are the
arts of communication .

The requirement for teaching in the elementary
and secondary schools is a certain number of courses
in Education. The requirement for college and uni-
versity teaching is the Ph .D. degree. The courses in
Education, in so far as they are specifically courses
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in how to teach or in the organization of the educa-
tional system, are notably lacking in content and
could in no event have meaning for a person who
had never taught . The Ph .D. degree may have some
relation to preparation for specialized research, but
it has none to college teaching or to any of the ac-
tivities in which college teachers commonly engage .

These requirements seem to have little bearing
upon the actual work of the teacher . Nor have they
much more upon the formation of the habit of learn-
ing. I do not concede that courses in Education or the
labor required for the Ph .D. is likely to form the
habit of learning or even the habit of research, and I
think no one would contend that either has much
bearing on moral, intellectual, aesthetic, and spiritual
growth .

What a teacher needs is a liberal education and
special preparation in the subject or subjects that he
may be called upon to teach. This preparation should
not be such as to render him an uneducated man or
one incapable of contributing to the education of
others. I defy anybody to show that the Ph .D . de-
gree in its usual manifestations has had any but a
baleful effect on the colleges of liberal arts to which
most of those who hold it go . The most striking
change in the liberal arts colleges over the last fifty
years is the multiplication of courses, the multipli-
cation of departments, and the reduction in the in-
tellectual scope of the individual teacher . In a liberal
arts college fifty years ago the professor of history
could take the work of the professor of literature if
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the professor of literature got sick . Now, if the pro-
fessor of American history gets sick, the professor
of English history cannot take his work . And in a
university, if the professor of American history from
1860 to 1864 gets sick, the professor of American
history from 1865 to 1870 cannot take his work .

I am not recommending that professors be re-
garded as interchangeable parts ; I am not suggesting
that specialized training is useless or unnecessary in
specialized fields . You certainly want a man who
has special preparation in his subject . You would
also like to feel that he was a person who had had
and could communicate the kind of education for
which a college of liberal arts is supposed to stand . If
he has had such an education plus special preparation
in his field and if, before he is let loose upon the pub-
lic, he has had practice in teaching under supervision,
he would have a better chance of doing what the
liberal arts teacher ought to do than the uneducated
holder of the Ph .D .

What the prospective research worker needs is a
liberal education, special preparation in the subject
in which he plans to carry on research, and practice
in research under supervision . The reason he needs a
liberal education is that he is a man and a citizen, and
the major premise of this book is that every man
and every free citizen needs liberal education. The
prospective research worker also needs it in order to
understand his subject . If research is to continue to
be the collection of data and the prosecution of ex-
periments in smaller and smaller fields, at some point
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the research worker is likely to get lost unless he can
see where his work fits into some comprehensible
whole .

I must say that I think research in this country is
an example of the confusion of names and things .
No university can now be called respectable that is
not respectable in research . Fifty years ago it was
just the other way round. Universities were then
colleges of liberal arts with professional schools at-
tached. The campaign for research as the distinguish-
ing characteristic of the university was not won until
yesterday. The success of the campaign has in large
part been the result of snobbishness. Good teaching,
however impressive it may be to those who come
under it, can enjoy only an esoteric fame . Research
can be published, and scientific research can lead to
sensational publicity and sometimes to practical re-
sults .

But the kind of work that is appropriate to a uni-
versity must be determined by the nature and pur-
pose of the institution . The kind of research that in
my view is most appropriate to a university would
not in most universities be called research at all . If
research is thinking about important problems, then
it seems to me an indispensable part of the work of
a university. If research does not involve thinking, as
I believe a great deal that is called research does not,
then it has no place in a university.

I would not have you think that I believe that any-
thing should be done in a university if only it is use-
less. There have been epochs in history at which this
has been a popular view . Those who would deplore
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a program for the theological student in how to
preach or lead the choir have sometimes seemed to
feel that he might labor in the odor of sanctity by
writing a dissertation on the life-history of an obscure
Scottish divine. The criterion for inclusion or ex-
clusion of subjects in the university cannot, however,
be immediate practical usefulness or uselessness . In
the example I have given, neither subject should have
any place in the university, because neither requires
any thought. Thought is hard work, but not all hard
work is thought .

The reputation that research or scholarship as it
is generally understood has achieved in American
universities does not appear to be justified by the
purpose of the university . Painful, detailed work on
the accumulation of information on trivial subjects
may be good for the character . Painful, detailed ac-
cumulation of information on any subject may be
good for society. Some day somebody might need it.
But if it is hard work, or if it is good for society to
get all the facts about the origins of the place names
in Arthurian romance or about the duties of the
Third Assistant Deputy Postmaster-General, it has
still not been established that this work should be
conducted in a university . To paraphrase Sir Richard
Livingstone, "The sign of a good university is the
number of subjects that it declines to investigate ."

There is every reason to insist that every member
of a university community should keep on thinking,
but there is none to demand that he conduct research
that does not require thought. One aim of a univer-
sity is certainly to add to the sum of human knowl-
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edge. But there is a great difference between knowl-
edge and information . Knowledge is organized infor-
mation, that is, information that has been reflected
upon, thought about. The collection of information
for the purpose of thinking about it is a legitimate
function of a member of a university, but only on
the assumption that he goes on to think about what
he collects .

The first question we must ask about activity con-
ducted in the educational system is : Has it intellec-
tual content, and has it such content in its own right?
If the activity has no intellectual content, it does
not belong in education . If it has intellectual content,
but not in its own right, it should be carried on under
the auspices of those departments or schools where
the intellectual content is properly located .

For example, journalism as such has no intellectual
content in its own right . It is an occupation that de-
mands intellectual training and intellectual power .
These qualifications may be obtained, in so far as an
educational program can supply them, in a good col-
lege of liberal arts . I estimate that 85 per cent of the
curriculum in schools of journalism is an inadequate
imitation of the program in liberal arts and that the
balance is technical training in the practices of jour-
nalism, which is an inadequate imitation of the train-
ing that could be acquired by working on a news-
paper.

When we come to those professions which have
intellectual content in their own right, like medicine,
theology, and law, we see that, if those who enter
them do not have a liberal education and an under-
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standing of the intellectual content of the professional
discipline, they are no better off than the man on the
assembly line whose education consists of vocational
training. The lawyer, for example, who is without
liberal education and whose legal training consists
of exercises in the manipulation of the rules, without
any understanding of legal history, jurisprudence, or
comparative law, may prove a menace to society and
a burden to himself . I need not tell you that in this
country the three subjects in which law students re-
ceive the least instruction are legal history, jurispru-
dence, and comparative law . The public does not
trust the bar and wants as much of a young lawyer's
preparation as possible given under the auspices of
the university. The bar is glad to accept this arrange-
ment, because it would like to have its hands as fully
trained as possible when they come to work .

It is hard to master the intellectual content of a
profession while one is practicing it . The demands
of active professional life are not favorable to study
and reflection. On the other hand, universities are
not well adapted to teaching the tricks of trades . And
it is unwise for them to make the attempt . The great
problem of the university is the problem of purpose .
What is it for? If it undertakes to teach the tricks
of some trades, why should it not be willing to as-
sume the same responsibility with regard to any?
But why should it try? Unless its professors are en-
gaged in the practice of the occupation, they are
unlikely to be adept at the latest tricks ; and, if they
are actively engaged in the occupation, they are un-
likely to be good professors . This is not because of
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any defect in their character but because the demands
of active professional life do not allow them time
for study and reflection .

The best division of responsibility between the uni-
versity and the occupation would be to have the uni-
versity deal with the intellectual content of the
occupation, if there is any, and to have the occupation
itself take charge of familiarizing its own neophytes
with the technical operations they have to learn . In
a long career in university administration, I have
never heard anybody advance a single reason why the
universities should be charged with the duty of teach-
ing the prospective members of any occupation the
techniques of that occupation .

As I have suggested, the basic question in any prac-
tical activity, like education, is that of purpose . A
purpose is a principle of distribution : it shows you
where your efforts should be placed. It is also a prin-
ciple of limitation: it shows you what you should not
do. The purpose of the educational system can be
most readily got at by a process of elimination . What
would be lost if the educational system were abol-
ished? The loss to the community and to the citizens
who compose it would be the loss of an institution
dedicated to the intellectual development of the pop-
ulation. Only the educational system can have this
aim. Only the educational system can achieve it . If
the purpose of the educational system is the intellec-
tual development of the people, then the efforts of
the system should be primarily, if not exclusively,
devoted to accomplishing this purpose . Since a pur-
pose is a principle of limitation, the efforts of the ed-
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ucational system should be confined to the attempt
to promote the intellectual development of the
people .

The university rests on the assumption that there
should be somewhere in the state an organization
the purpose of which is to think most profoundly
about the most important intellectual issues . Its pur-
pose is to illuminate the whole educational system
and the speculative and practical issues that confront
speculative thinkers and men of action . It is a com-
munity that thinks .

Extreme and premature specialization in the United
States has carried the educational system into ac-
tivities that have no connection with the intellectual
development of the population and has caused a dis-
proportionate amount of its effort to go into such
activities . The social and political community that
might result from a common understanding has no
chance to emerge. Boys and girls are mistrained in
specialties and not educated to comprehend the duties
of citizenship or the methods by which they might
hope to lead happy and useful lives .

The American university, which seems to be con-
cerned almost exclusively with money, and hence
with public relations, which are supposed to produce
gifts, legislative grants, and tuition income, will offer
any course of study that seems likely to interest any
influential group in the community ; for what stand-
ard other than money or public relations can it in-
voke? I discern the love of money at the bottom of
the disintegration of the American university.

Even in Utopia, where the love of money is un-
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known, the University confronts the problem of
excessive and premature specialization, because even
in that fortunate country the nature of knowledge
requires specialization. The Utopians limit their pro-
fessional schools to those occupations which have
intellectual content and have it in their own right .
They leave training in the techniques of professions
to the professions themselves . They believe that noth-
ing can be called a profession unless the members
of the occupation are dedicated to the common good,
unless they have long since forgotten the doctrine of
caveat emptor, and unless they pursue the common
good through their profession instead of merely try-
ing to make a dollar, however honest, through it.
Utopia is something like Wisconsin sixty years ago,
when an old lawyer said to a young lawyer from
New York, "Tell me, is it true what I hear-that
there are men in New York who are practicing law
for money? "

But still the Utopians confront the problem of
specialization because they are dealing in the Uni-
versity with modern knowledge . They feel the in-
fluence of science just as much as we do, and they are
quite as good at it as we. The Utopian methods of
meeting the extremes of specialization induced by
science are interesting and instructive . In the first
place, they are not confused about knowledge, and
hence not about research . They do not believe that
the collection of data about insignificant subjects has
any place in a university, and they do not accord high
honors to the collection of data about significant sub-
jects, regarding those honors as properly bestowed
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on those who think best about the most significant
subj ects .

In the second place, the Utopians are not confused
by the suggestion that science is the whole of knowl-
edge. They treasure the insights of historians, artists,
philosophers, and theologians and insist that, if we
are to understand the world and ourselves, we shall
need all the light that these insights can give us . Since
they are not confused about names and things, they
do not say that anything that goes on in a depart-
ment in the Humanities Division must be humanistic,
any more than they would say that an American
liberal arts college had much to do with the liberal
arts. They do not want the departments in the Hu-
manities Division to be "scientific"; they want them
by methods appropriate to their own disciplines to
arrive at knowledge. They would recognize that
many activities of many departments in the humani-
ties in the United States are now not as humanistic
as many activities in many departments called scien-
tific, just as there is today more liberal artistry in some
engineering courses than there is in some colleges of
liberal arts .

Third, the Utopians recognize that, in order to
have a community that thinks, you have to have
mutual intelligibility . Society requires specialists; but
even specialism requires, if it is not to come to a dead
end, that every specialty be able to throw light on
every other . Every specialist must therefore be able to
catch whatever light is being thrown from any quar-
ter. As a man, as a citizen, and even as a specialist,
the specialist requires liberal education. And since
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even the best liberal education cannot survive the
kind of graduate training that most specialists now
receive, the Utopians treat graduate education, train-
ing for their higher degrees, as principally designed
to give the student an understanding of his special
field in relation to others . Unless a man is going to
be a research worker, they do not set him at research .
If he is going to be a teacher, they try to see to it
that he understands the subjects that he is likely to
teach. If he is going to be a professional man-and
professions among the Utopians are very few-they
try to make sure that he acquires a knowledge of the
intellectual content and the intellectual history of the
professional discipline .

Finally, the Utopians have mitigated the worst
effects of specialization through the organization of
their university. They do not think it enough to have
professors and students combined into departments,
or even into groups of departments, such as the Sci-
ences, the Humanities, or the Social Sciences . They
realize that all such combinations can do is to assist a
chemist to speak to another chemist and occasionally
to a physicist . In Utopia the object is to make it pos-
sible, and even necessary, for everybody to communi-
cate with everybody else . Therefore the University
of Utopia is arranged so as to force, in a polite way,
the association of representatives of all fields of learn-
ing with one another . The University of Utopia is
divided into institutions with faculties numbering
about twenty-five and students about two hundred
and fifty. Each faculty and each student group con-
tain representatives of the major fields .
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The work of these institutions rests on that of the

College, which in Utopia begins, of course, with the
junior year in high school and ends with the sopho-
more year of the conventional American college . The
object of the College of Utopia is to see to it that
everybody in it gets a liberal education . One object of
the University of Utopia is to see to it that he does not
lose it when he has got it . Instead, he is expected to
continue and develop it . The result of the combina-
tion of a college of this sort and a university organized
in this way is that Utopia has been able to take special-
ization in its stride, to gain the advantages that it has to
offer, without suffering the destructive effects that it
has brought with it everywhere else in the world .

The organization of the University of Utopia was
once like that of an American university. The present
organization was, I am told, suggested to the people
of that interesting country by a former president of
the University, who was tricked into assuming office
late in life, after a distinguished career in nuclear
physics . Having devoted himself for many years to
intellectual activity, which he regarded as identical
with life itself, he found that his presidential duties
left him no time to think and, of course, no time to
teach or carry on research, even of the most pedes-
trian kind . He thought it odd that the only person in
the University who was not required to be a teacher,
scholar, or thinker was the head of it . He saw that
one of the most unfortunate consequences of speciali-
zation was the production of the specialized educa-
tional administrator. When he came to retire, there-
fore, he recommended the organization of the Uni-
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versity that I have described in order, among other
things, to make the idea of specialized educational ad-
ministration so absurd that it could never be brought
forward again . The head of an institution of twenty-
five professors and two hundred and fifty students
obviously could not claim that his administrative du-
ties left him no chance to do the kind of work for
which the University was established . For this far-
sighted act, by which he at once overcame the worst
excesses of specialization among his faculty and stu-
dents and saved his successors from a life of shame,
the president of whom I have spoken is lovingly en-
shrined in the memory of a grateful country .

You will notice that the Utopian educational sys-
tem and the University of Utopia are highly spe-
cialized institutions . What we want is specialized in-
stitutions and unspecialized men.' We want men who
even though they are specialists are still men and
citizens and who would ideally be able to move from
one specialty to another as their interests and the
needs of the community might recommend . We want
men who are men and not machines . We must not
be misled by the objection that there is now so much
to be known that nobody can know enough to un-
derstand more than a fragment of a small field . This
is to confuse information and knowledge . What every
human being needs is a grasp of fundamental ideas
and the ability to communicate with others .

On the other hand, we want specialized institutions .
1 . This distinction was first brought to my attention by Pro-

fessor Edward Shils in a seminar of the Committee on Social
Thought at the University of Chicago under the chairmanship
of Professor Colin Clark.
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do a specific job . The more clearly that job is de-
fined, the more likely it is to get done . The political
party in a totalitarian state, the church in Spain, the
American educational system and university, are ex-
amples of underspecialized institutions . Because these
institutions undertake to do more than they are
equipped to do, they fail in everything . The Ameri-
can educational system, for example, now seems likely
to become a custodial system, a system for the non-
penal accommodation of the young from the time
at which they become a nuisance to their families
to the time at which we are ready to have them go
to work. When you hear educators talk about how
the educational system needs more money in order
to do more things, you may suspect that they are
not talking about education; they are talking about
the extension of the custodial system.

America may require a custodial system for the
young. If it does, that system should be called by
its right name and should be appraised in the right
terms. We should not seek to apply educational
standards to something that does not pretend to be
educational. But I would point out that, if through
the process of underspecialization the American edu-
cational system becomes custodial, America will then
be without an educational system . Such a country is
without any means for the intellectual development
of its population. If the family and the church under-
take this responsibility, they will in their turn be-
come underspecialized institutions . They will fail in
the educational task and also in the tasks proper to
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them. A country that makes no effective provision
for the intellectual development of its population is
headed for dictatorship or worse . A country that
makes no provision for serious higher learning, such
as the University of Utopia provides, will suffer from
the degradation of its culture, the confusion of its
thinkers, and the ultimate cessation of its scientific
progress .

In the United States, because of the absence of an
educational tradition that is widely understood, the
universities supported by taxes look more and more
like parts of a custodial system. The hope is found
in the independent, endowed universities . Here mon-
ey and public relations are already prime objects
of attention; and it may be that the independent uni-
versities will become custodial, too . But this will
mean only that they have decided to become like
everybody else, that the lure of normalcy has been
too much for them, and that they have not the
courage to be different . In this case they will have
ceased to be universities, and they will have ceased
to be independent. May Heaven avert the omen and
give us the University of Utopia in our own country
in our own time .



III
PHILOSOPHICAL DIVERSITY

THE problem raised by philosophical diversity is
essentially the same as that produced by specialization .
It is the problem of forming a community in the ab-
sence of communication. In the educational system,
and particularly in the university, it is the problem
of forming a thinking community when the mem-
bers of the community cannot think together be-
cause they cannot communicate with one another .
Specialization means that specialized men cannot
think together because their training and their work
have split them off from other men . Philosophical
diversity may mean that men cannot think together
because their principles, or their underlying assump-
tions, tacit or expressed, are so different that their
conversation, if they try to have any, moves on
parallel lines .

This problem is peculiarly difficult because phi-
losophy is itself a university department and is it-
self highly specialized. Since philosophy is a uni-
versity department, it cannot be the concern of any
other part of the university. We all know that only
the English Department can do anything about the
kind of writing done by the students in a university .
It would be presumptuous for the History Depart-
ment to set any literary standards for the students in
that department, just as it is generally thought im-

49
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pertinent for the English Department to pretend to
know anything about history . I shall always treasure
the remark of a chairman of the Mathematics De-
partment at the University of Chicago, now long
since gone to his reward . He was discussing the
future of one of his most promising graduate students,
a man of the highest mathematical ability . He said,
"You know, I think he's crazy ." In some alarm I
asked why. The chairman replied, "Why, he is in-
terested in philosophy ."

If this was the situation in mathematics, you may
imagine what I have seen happen when young men
in science or in medicine have exhibited the same
strange tendency to begin to wonder about the funda-
mental presuppositions of their work .

As a university department philosophy is subject
to all the other influences affecting university de-
partments, such as the awe universally aroused by
experimental science, the misconception of research,
and the horrid fate that has overtaken the once-proud
degree of Doctor of Philosophy . The specialized de-
partment of philosophy often appears to be non-
humanistic, or even antihumanistic, nonintellectual,
or even anti-intellectual, engaged in the manufacture
by esoteric means of Ph .D.'s who will teach in other
departments of philosophy and whose work cannot
possibly be of interest to anybody but persons teach-
ing in departments of philosophy .

Things are no better outside the university than
within, though which is cause and which effect I do
not pretend to know. In a world gone mad over tech-
nology, science, the production of material goods,
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and lengthening human life it is not to be expected
that the enlightenment that philosophy might pro-
vide would be greatly sought after or highly valued .
Nor can I claim that all modern philosophies seem
at first glance capable of shedding much light . Prag-
matism and positivism provide no standard for the
criticism of thought; pragmatism provides, perhaps,
a criterion of action. Positivism does not even do
that. In its logical or mathematical manifestations it
seems to be the efflorescence of man's despair that he
cannot more easily make intelligible statements about
the world. Marxism has, of course, an explanation
for everything, but, entirely aside from its vulnera-
bility as the official dogma of a political order that is
repulsive to us, Marxism fails to account in a rational
way for so many important facts about man that it
is hard to take its philosophical pretensions seriously .

The prevailing positivism and scientism assure us
that only the verifiable facts, preferably those veri-
fied in the laboratory, can be in any real sense known
to us. Since man's terrestrial salvation depends on
knowledge, we can look only to the verifiable facts to
save us. Positivism and scientism regard themselves
as completing the task begun by Epicurus and Lu-
cretius two thousand years ago, the task of ridding
mankind of its superstitions .

Since the work of many professional philosophers
is inapplicable to any of the problems of daily life,
and since the work of many is directed to showing
that no philosophy can have any but a harmful effect
on daily life, and since all philosophers seem to dis-
agree anyway, it is natural that the world has steadily
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become more and more unphilosophical or antiphilo-
sophical . Why worry about something as vague, use-
less, confusing, contradictory, and menacing as phi-
losophy seems to be?

Yet civilization is the deliberate pursuit of a com-
mon ideal. Education is the deliberate attempt to form
men in terms of an ideal. It is the attempt of a so-
ciety to produce the type of man that it wants . How
does it determine the type of man that it wants? If it
does not know the type of man that it wants, how
does it judge the educational efforts it makes? It may
be said that the type of man a society wants is the
product of many historical and psychological factors
and that whatever philosophy enters into the forma-
tion of its vision of man is simply a rationalization
of this largely unconscious product . But, even if this
were so, we know that in every society there is some
vision of man, his nature and his destiny, elaborated
by philosophers living and dead, which interacts
with the traditional view of the type of man desired
and which amounts to a criticism of the tradition and
the practices of the educational system . Education
without a philosophy of education, that is, a coherent
statement of the aims and possibilities of education,
is impossible .

Of course a custodial system is possible without a
philosophy of education or any other kind of phi-
losophy. A custodial system may be regarded as the
efflorescence of a society's despair that it can make
no rational and coherent statement about the type
of man that it wants to produce . It therefore decides
to leave the matter to chance, providing harmless ac-
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commodation and occupation for the young until
they reach maturity. This, I should be careful to
point out, is an entirely different thing from saying
that the kind of man we want is one who can think
and act for himself and that therefore we are going
to let him learn for himself while the educational
system does little more for him than keep him out
of harm's way .

Though I do not favor this philosophy of educa-
tion, I admit that it is one . It is an adaptation of the
laissez faire or free-enterprise system to education
that approaches that popular at Harvard until the
retirement of President Eliot . Vestiges of this philos-
ophy still remain to plague the universities ; and some
versions of Progressive Education seem to be built
on the same premises. The two most obvious dis-
advantages of it are, first, that it implies that teachers
need not know, any more than their pupils, what an
education is and, second, that it breaks up the com-
munity of learning that might exist among students
and deprives them of the assistance of their fellow-
students and of the ability to communicate with them
during their schooling and with their fellow-men in
later life .

A custodial system of that frank and open kind
which American education seems bent on developing
requires neither philosophy nor educational philos-
ophy. The question is whether the philosophical di-
versity now rampant in the world leads inevitably to
a custodial system . Must we say that because philos-
ophers differ, and some even hold that there is no
such thing as philosophy, we cannot have a philos-
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ophy of education, and hence not an educational
system? I assume that we would like to have an edu-
cational system, rather than a custodial one, if we
could.

If we are to have a philosophy of education, it
has to rest on a rational conception of man and so-
ciety. It also has to take into account the philosoph-
ical diversity characteristic of our time. It has to
take account, moreover, of the fact that there is no
authority that can decide among competing philos-
ophies. The incredible number of school boards, legis-
latures, boards of regents, boards of trustees, together
with principals, superintendents, presidents, chancel-
lors, and faculties, are all more or less autonomous
centers of educational decision. The business of rais-
ing ourselves by our own bootstraps into a new and
rational world will not be easy .

Let us see what we can learn from Utopia . Uto-
pia is singularly like the United States in that there
is no central educational authority. Nevertheless, it
has been able to develop a philosophy of education . It
has been able to do this in spite of the fact that in
Utopia, too, there is philosophical diversity . The
Utopians even insist that philosophical diversity is a
good thing. They say that it has always existed, even
in those periods of history in which there has been
a strong religious or political authority that nomi-
nally exercised control over the thoughts of men . The
Utopians point out that such authorities have never
succeeded in suppressing, and have usually not tried
to suppress, philosophical diversity . The attempt to
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suppress such diversity has been a manifestation of
modern progress and has appeared only with the
totalitarian state .

Of course there are in Utopia no underspecialized
institutions. The Utopians have never allowed them-
selves to be annoyed by such slogans as adjustment to
the environment or meeting immediate needs, be-
cause they have sharply defined the purpose of their
educational system . It is to promote the intellectual
development of the people. The reason for the
strength of the Utopian family and the Utopian
church and the Utopian educational system is that
each has its prescribed task . No Utopian, for example,
would ever have been guilty of the proposition ad-
vanced to me the other day by an eminent bishop,
who said that education should be limited to the elite
and that the mass of the people should receive such
culture as they need from the family and the church .
The Utopians think that intellectual development is
too important to be left to amateurs ; and, since they
are devoted to democracy, they do not see how they
can maintain and improve their democracy unless
every citizen has the chance to become as wise as he
can.

The Utopians are sensible people . They have sense
enough to know that children at the age of six can-
not and should not do the kind of work in school
that full-grown men should tackle . The Utopians
know that physical and moral development are in-
volved in intellectual development. Their educational
system makes provision for the participation of edu-
cators in physical and moral development at the prop-
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er stages and in the proper ways, but never in such
ways as to confuse anybody about who has the re-
sponsibility at every stage for intellectual develop-
ment and who for moral. and physical growth .

The Utopians believe that education is a conver-
sation aimed at truth. Their object is to get every-
body to take part in this conversation . They there-
fore start their children off by teaching them the
techniques of communication. Those of you who
have children may feel that this is a work of super-
erogation; but the Utopians think there is a great
difference between chattering and conversing . The
first ten years of the Utopian educational system is
devoted primarily to reading, writing, and figuring .
Because the Utopians are aware of the axiom that
subjects that cannot be understood without experience
should not be taught to those who are without ex-
perience, they do not bother inexperienced children
with what are called the social studies . They want
to fill their minds and touch their imaginations with
the kind of knowledge suitable to their years . In
the first ten years of his education, therefore, the
young Utopian studies history, geography, and the
greatest literature of the world . It is not supposed
that he will understand all the implications of history
and literature, but it is believed that he should be
introduced to them in childhood and in such a way
that he will want to continue to study them all his
life. Since no one can understand his own language,
or what a language is, by speaking or studying his
own, every young Utopian masters a foreign lan-
guage . And every young Utopian studies science ;
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for this subject the Utopians regard as indispensable
to understanding the modern world, and they believe
that, as a subject that does not require experience, it
is one that children can begin to study very early.
In view of the celebrity that Utopians have achieved
in the world of art and music, I need hardly add that
all of them study these subjects .

By the age of sixteen the young Utopian has stud-
ied very few subjects; but he has studied all those
appropriate to his time of life . The object has been
to get him to go on studying them as long as he
lives. The object has also been to fit him to under-
stand any new idea or any new field that presents
itself to him. And the great overruling object has
been to prepare him to become a member of the re-
public of learning and of the political republic . Al-
most all the teaching in Utopia is conducted through
discussion. The educational system is a paradigm of
the conversation through which learning is advanced
and through which a democracy works .

At the age of sixteen, or earlier if he is ready for
it, the Utopian passes into the College . Here he con-
tinues to study history, geography, literature, science,
music, and art, but the emphasis shifts from learning
the techniques of communication to obtaining fa-
miliarity with the principal views of the world that
men have developed and the leading ideas that have
animated mankind. The curriculum from the begin-
ning of the elementary school through the College
is completely prescribed for all the students . The
Utopians do not believe that any civilized man can
omit any of the subjects that are included in the
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course of study. And they do not doubt that the
educational profession is better qualified to say what
children should study than the children themselves .
The Utopians have heard of the American plan, by
which a certain number of courses, whatever they are,
finally add up to a degree, but the Utopians are, as
I have said, a sensible people, and the credit system
has never been introduced among them. This is one
of the things that makes the country Utopia .

Somewhere between the ages of eighteen and
twenty, or whenever he is ready, the Utopian pre-
sents himself for examinations that cover the whole
of his education up to that point . These examinations,
which are constructed by an outside board, reflect
what the educational profession of Utopia thinks of
as a liberal education, the education appropriate to
free men. If the student passes these examinations, he
is awarded the degree of Bachelor of Arts . The
Utopians have never been confused about the award
of this degree at this stage, because the degree has
never been debased into a certificate of time served,
or credits accumulated, or a license to enter a graduate
school, or a qualification for membership in the Uni-
versity Club. It has always stood for liberal education,
and this is what the examinations at the end of the
College of Utopia stand for, too .

After leaving the College, the young Utopian has
two courses open to him . He may enter upon the
task of earning his living in the justly famous free-
enterprise system of his country, or he may, if he
is qualified, proceed to the University. But it never
occurs to any Utopian that his education should stop
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when he leaves college . I have said that one of the
premises upon which the educational program of
Utopia is constructed is that subjects that cannot be
understood without experience should not be taught
to the inexperienced. History and literature are taught
only by way of introduction in the schools and col-
lege of Utopia . The social sciences do not appear as
such at all . Yet the Utopians recognize that history,
literature, and such knowledge as the social sciences
have gained must be understood by civilized men .
The Utopians also believe that a man must go on
learning all his life, that he can do so if he is a man,
and that, if he does not do so, he will cease to be one .

Therefore the whole country is dotted with cen-
ters of education for adults young and old, where
the most important theoretical and practical questions
are discussed. Some of these groups begin with the
current issue of the Utopian Times and work back-
ward to first principles . Some of them begin with
Homer, who enjoys a considerable reputation in
Utopia, and work forward to the pressing problems
of the day. The object of these groups is not to confer
social prestige or vocational advancement upon the
members. It is to continue the intellectual develop-
ment, the liberal education, of the individual as a
Utopian and a man .

The centers of adult education in Utopia are all
residential. The Utopians have learned that the edu-
cational consequences of evening classes scattered
over a period of weeks, though they are better than
nothing at all, do not compare with those which can
be achieved by having groups live together for a
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limited time and share in that continuous conversa-
tion about important subjects which to a Utopian is
education. The industrial and agricultural life of the
country revolves around the obligation that is felt by
the whole community to spend some part of each
year in organized study of this kind . No Utopian
would think of taking a vacation in the American
sense of the word, and the summer resorts, and even
winter resorts, of that country are really centers of
adult education .

The organization of the University of Utopia I
have already roughly described . It is constituted of
institutions of about twenty-five professors and two
hundred and fifty students each . They are exclusively
residential, for the same reason that the centers of
adult education in Utopia are residential . Specialized
study in Utopia begins only with the University .
The University is built on the principle that men who
must be intensively trained in the specialties must
not lose their liberal education or their ability to
communicate with other men or their interest in and
capacity to understand ideas in any field of learning .
All the major fields of learning are therefore repre-
sented in the faculties and among the students of the
institutions of which the University of Utopia is
composed. Because the Utopians recognize that the
tendency of specialization is centrifugal and that
every precaution must be taken against this tendency,
they require the members of these institutions to
live together .
The object of the University of Utopia is the

clarification and reinterpretation of basic ideas . All



Philosophical Diversity

	

61

ideas that can seriously pretend to be basic are dis-
cussed. The Utopians, because of the character of
their liberal education, have little difficulty in assessing
the pretensions of various ideas . Those ideas which
underlie the learned professions are included . Those
occupations which do not rest on any intellectual
content or which have none in their own right are
necessarily excluded ; for how could those interested
in them take part in the conversation? Persons who
are interested only in the accumulation of data about
some subject, even a subject of great importance,
like the operations of government, or of the eco-
nomic system, or of protons or proteins, are, unless
they are able to think and communicate about the
ideas involved in these phenomena, necessarily ex-
cluded, too .

The qualifications of the professors of the Uni-
versity of Utopia are strikingly different from those
which prevail in the United States . With us the pro-
fessor must only be eminent, or give promise of
attaining eminence, in his field . In Utopia the pro-
fessor must be eminent, or give promise of attaining
eminence, in his field . This is taken as a matter of
course. But unless in addition to meeting this require-
ment he is also willing and able to receive light from
other fields and shed light from his own upon the
basic problems that the University is discussing, he
cannot be appointed . This conclusion follows re-
morselessly from the conception of a university that
the Utopians entertain .

The students of the University of Utopia are not
there because they do not want to go to work, or



62

	

The University of Utopia

because they want to move a rung or two up the
social ladder, or because they want to learn how to
get ahead in some ocupation, or because without the
civilizing influence of the Dean of Men or the Dean
of Women they might turn into juvenile delinquents .
The students are there because they have intellectual
interests and have shown in the program of liberal
education they have passed through that they are
capable of developing them . The University is not
concerned with the question whether the studies of
these students prepare them to carry on some specific
activity in later life . Such a question would be incom-
prehensible to a Utopian. The Utopians have the
conviction that intellectual activity and the discussion
of the most important theoretical and practical prob-
lems is indispensable to a happy life and to the prog-
ress, and even the safety, of the state .

The University of Utopia was conceived and
established as a center of independent thought . I
have said enough to show in what sense it is a cen-
ter: everybody can and will communicate with
everybody else . I have perhaps said enough to suggest
in what sense it deals with thought: anything that
is not thought can have no place in it . By this I do
not mean that the University is opposed to recreation
or social life. The program of extracurriculum ac-
tivities is startling in its range and richness . All I
mean is that the University has never confused these
activities with the purpose of the institution . One
reason for this is, perhaps, that intercollegiate football
has never taken root-it has never even been thought
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of-in Utopia. As I have said, the Utopians are a
sensible people .

Since they are sensible, they do not deny the
value of the collection of information or data ; nor do
they deny the importance of technical training in
many fields . And they would be the last to say that
a society should not organize itself in some way to
bring its knowledge and experience to bear on its
urgent practical problems . All that the Utopians claim
is that such activities, the collection of data, technical
training, and the solution of immediate practical
problems, cannot be conducted in a university with-
out disrupting, or at least confusing, the institution .
Since they regard the University as a highly special-
ized institution, they do not want it confused. They
see confusion as the first step toward underspecializa-
tion and disintegration .

The Utopians understand, however, that men en-
gaged in the collection of data, technical training at
high levels, and the solution of urgent practical prob-
lems have much to gain from association with a
center of independent thought . They also think that
the University has much to gain from association with
such men and with such undertakings . This is not
because the professors are sensitive to the charge that
they live in an ivory tower or have never met a pay-
roll-such absurdities are never heard in Utopia-but
because the Utopians recognize that anything worth
thinking about has consequences in the practical order
and that anything in the practical order may suggest
something that is worth thinking about .
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The Utopians have therefore surrounded the Uni-
versity with organizations collecting data, giving
technical training at high levels, and seeking the solu-
tion of urgent practical problems, and the interchange
between these groups and the members of the Univer-
sity is very active . Neither side of the exchange is at
all confused about what is the University and what
is not. Neither side would wish to be the other . Each
institution is specialized . These arrangements have
worked remarkably well . I have heard that they were
modeled after those between the Public Adminis-
tration Clearing House and the University of
Chicago .

I have now shown in what sense the University of
Utopia is a center and in what sense it is dedicated
to thought. In the next chapter I shall attempt to
show in what sense it is independent and is therefore
entitled to be called a center of independent thought .
But I should say something now about the idea of
independence as it affects the students of the Uni-
versity .

As you know, they enter the University between
the ages of eighteen and twenty, having sought to
obtain the beginnings of a liberal education in the
College. Their object in the University is to continue
this education, to participate in the discussion that
is the University, to understand the reasons for things,
and to master the ideas in an important field of learn-
ing. The first difference that strikes us in looking at
what they do and what the American student does
lies in the negligible amount of formal instruction
given to them. Twenty years ago, when I asked the
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chairman of the Economics Department at the Uni-
versity of Chicago why he had such large and fre-
quent classes for graduate students, he replied, "Mr .
Hutchins, my students cannot learn anything unless
I am in the room." When I asked why he didn't get
better students, he said, perhaps correctly, that there
weren't any .

In Utopia this problem does not arise, because only
those students who are qualified to do independent
work and who are interested in doing it are admitted
to the University . This is, in fact, one of the two
great differences between the College and the Uni-
versity. The College does its work through formal
instruction, and there is no specialization . In the Uni-
versity formal instruction is at a minimum, and one
of the objects of the institution is to advance knowl-
edge in special fields of learning . The College is in
session for thirty-six weeks of the year; the University
for only twenty-four. Since the Utopians pay no
attention to time served as a criterion of intellectual
progress, since, of course, there are no accrediting
agencies in Utopia to tell the University that only
time served can be such a criterion, and since the
credit system has never been heard of, the Utopians
have no difficulty in concluding that independent
study and reflection should constitute the principal
activity of the faculty and students of the University .
In Utopia the student seldom attends formal class
meetings more than four hours a week, and he is not
required to attend those .

The method of instruction is chiefly discussion .
The professors in the University of Utopia never
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lecture, except about work that they have in prog-
ress. If that work has reached the stage at which it
can be written down, it is written down, distributed
among the students, and discussed. No Utopian pro-
fessor would think of giving a course of lectures more
than once. To do so would suggest that he had no
work in progress or that he was not making any prog-
ress with it .

This brief survey of the organization and operation
of the Utopian educational system enables us to
see in what sense philosophical diversity is a hazard
to education and in what sense it may be a positive
advantage. Clearly if the educational system is thought
of as a means by which society indoctrinates the
young with a certain view of life and the world, then
philosophical diversity is fatal and must be eliminated,
if necessary by the most drastic methods . The drastic
methods employed by Nazi Germany and those states
which have officially embraced Marxism are known
to all of us . If the University is thought of as per-
forming, among other things, the task of training
the so-called intelligentsia to preserve, interpret, and
teach the official philosophy, then of course philo-
sophical diversity cannot be tolerated . Educational
systems and universities in countries that have mili-
tant official philosophies may be able to cope with
industrialization and specialization by some of the
methods practiced in Utopia . But they cannot cope
with philosophical diversity . They cannot allow it .
They have to take the view that the last word has
been said, or at least the last important word, and that
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to permit the addition of another is to promote error
and endanger the unity and safety of the state .

At first glance the problems raised by philosophical
diversity in countries that are without an official
philosophy seem insoluble . If there are many philos-
ophies, how can we avoid having many educational
philosophies? If there are many educational philos-
ophies, how can we avoid having many educational
systems, which is manifestly absurd? Yet the Utopian
experience may suggest to us that it is possible to
have one educational philosophy and many philos-
ophies. The Utopian example may show that a coun-
try can have one educational system and one edu-
cational philosophy in the face of philosophical di-
versity.

The Utopians have accomplished this feat by mak-
ing the consideration of philosophical diversity the
primary concern of educational philosophy . A glance
at the University of Utopia will show how this is
done. The University is not a center of propaganda
for an official doctrine . Still less is it an institution
like many American universities that is not concerned
with doctrine at all . It is concerned with all doctrines
that can have any reasonable claim to be taken seri-
ously. Its effort is to work toward a definition of the
real points of agreement and disagreement among
these doctrines, not in the hope of obtaining unanim-
ity, but in the hope of obtaining clarity. The object
is not agreement but communication . The Utopians
think it would be very boring to agree with one
another. They think it helpful and interesting to
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understand one another. The University of Utopia,
like the educational system as a whole, aims to bring
together men of different attitudes, backgrounds,
interests, temperaments, and philosophies for the pur-
pose of promoting mutual comprehension . The Uni-
versity of Utopia is an understood diversity .

Thus the educational system of Utopia is a para-
digm, or prototype, or model of the republic of
learning and the world political republic for which
the Utopians yearn . The civilization that the Utopians
have established is one in which discussion takes the
place of force, and consensus is the basis of action .
In theoretical matters the Utopians believe that the
continuous refinement of methods and ideas will lead
to the development of new ideas and hence to the
advancement of knowledge . The Utopians are willing
to examine the pretensions of any plan of action or
of any theoretical proposition .

But, though they are convinced that philosophical
diversity is a good thing, in order to have a university
or an educational system at all, they have had to im-
pose some limits on the length and breadth of their
philosophical tolerance. These limits can be indicated
by reporting the kinds of men who cannot be ap-
pointed to the faculty of the University of Utopia .
There is the kind of man who believes that he knows
everything, who is closely related to, if not identical
with, the kind of man who does not want to learn
anything. Then there is the kind of man who does
not want to talk with anybody . Within these limita-
tions the Utopians are very catholic in their philo-
sophical tastes . The prime question is not the source
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or character of a man's philosophy, but whether he
is willing to discuss it . The nature of liberal education
in Utopia, and the universal diffusion of that edu-
cation, has reduced the number of Utopians who are
unwilling or unable to discuss their ideas almost to
the vanishing point . The wide differences of view
among them in regard to such matters as the nature
of man, the purpose of the state, and the existence
of God have not prevented them from developing a
coherent educational program .

The type of man the Utopians wish to produce
through their educational system is, I suppose, clear
enough. He is a man who has achieved wisdom
through the use of his reason and through experience .
The Utopians do not regard education as a substitute
for experience, but only as preparation for it. They
believe, however, that a trained mind is essential to
the comprehension of experience and that the object
of the specialized institution called the educational
system is to equip the people in this way to deal with
the problems that confront them. I should add that,
though to American eyes the educational system of
Utopia may look impractical, detached from life, and
unrealistic, the Utopians have made a remarkable
record as they have faced contemporary problems .
Industrialization, specialization, and philosophical
diversity have not thwarted their efforts to understand
the world and themselves . They have had no difficulty
in finding their way among conflicting ideologies :
after all, the population is trained to criticism .

These triumphs of understanding you might ex-
pect, since they are triumphant solutions of intellectual
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problems. What I am sure will strike you as singular,
or even sensational, is the success of the Utopians in
dealing with the kind of practical issues that seem
beyond resolution in the West today. This is the
place to emphasize that the Utopian educational sys-
tem as a whole, and the University of Utopia in par-
ticular, are in constant touch with the life of the
people and constantly seeking to illuminate the prac-
tical problems that the people confront . The great
difference between the American university and the
University of Utopia on this point is that Utopian
educators never lose sight of what the University is
for and never confuse the contribution they can make
to the solution of a practical problem with that which
can be made by industrialists, bankers, and politicians .
The object of the University of Utopia is not to
mirror the chaos of the world but to straighten it out .

For example, the press, radio, and television of
Utopia are renowned for the accuracy of their re-
ports and the illumination that they shed on what is
going on. These instruments of communication are
regarded as a contribution to the informal education
of Utopian adults . They are thought of as a means
of public enlightenment . How are these results
achieved? Not through schools of journalism . The
men who manage and write for what are called the
media of mass communication in Utopia receive an
education in the College and, if they wish, in the
University. They learn their trade in the practice of
it. Their education has equipped them to read and
write, to think about important questions, and to
discuss them intelligently . This is one part of the
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story. The rest is found in the training of the people
with whom they communicate . The Utopians are a
people trained to criticism . Since the hoopla of prop-
agandists and advertising men would leave them un-
moved, there is no point in indulging in it . At last
reports there were no propagandists or advertising
men in that happy country .

As I conclude this necessarily brief and incomplete
account of the organization and activities of the edu-
cational system of Utopia, I must do my best to
answer a question that I am sure is in your minds . You
may grant that the Utopians have found a way to
meet the educational hazards of industrialization,
specialization, and philosophical diversity, but you
may feel that the cures they have invented are worse
than the diseases. Granted that the talk in Utopia is
about the most important subjects, granted that com-
munication is indispensable to a community, that
every social group should be a community, and that
a university should be a thinking community, when
do these people decide anything, and when and how
do they learn to do it? How do they ever get any
convictions? Have they any? Can an ideal country
be one in which people are forever talking and com-
municating and trying to find out what they ought
to think and believe? Isn't it possible, in short, to
carry this sort of thing too far?

If I may say so, the questions that I have attributed
to you, perhaps falsely, reveal what is wrong with the
world today rather than what is wrong with Utopia .
The Utopians distinguish sharply between knowledge
and opinion. They also distinguish sharply between
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two methods of advancing knowledge: the method
of discussion and the method of discovery .
The Utopians have nothing but praise for the

scientific method ; they are experts at it. Because they
are experts at it, they recognize its limitations . They
use it to advance knowledge about the world and
man. They do not think that it is the only way
of advancing knowledge . The Utopians note with
interest, but without surprise, that most of the things
they know were not learned by this method, be-
cause they knew them before this method was much
practiced or much regarded . They came to know by
the method of discussion the things they knew before
the method of discovery was in common use . The
Utopians do not believe that the method of discovery
has supplanted the method of discussion . They insist
that they need both, employing each in the fields in
which each is appropriate . Therefore they do not
say, for example, that they can learn only in the
laboratory, because no knowledge can be obtained
outside it. They say they learn the things that can
be learned in the laboratory by the method of dis-
covery and the things that can be learned outside it
by the method of discussion .

When the Utopians enter upon the discussion of
a matter, they ask themselves what kind of matter it
is . Is it one about which they can hope to obtain
knowledge, or is it one on which with the best will
in the world and the most careful thinking the results
can be merely probable? If it is one on which reason-
able men can agree that knowledge should be obtain-
able, the Utopians inquire whether they can arrive
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at knowledge by discussion of the subject. If they
can, they go to work on it with knowledge as the
end in view. If it is a matter on which it is clear that
reasonable men can always differ, if, in short, it is
a matter of opinion, such as the precise reasons for
the defeat of Napoleon at Waterloo, the Utopians
discuss it and investigate it with a view to arriving at
the most enlightened opinion . If it is a matter for ac-
tion, such as whether the Utopians should negotiate
with the Philistines, the Utopians deliberate with a
view to the most enlightened decision .

There are two reasons why the discussions con-
ducted in Utopia have had such inspiring results in
the material, intellectual, and political progress of
the country. First, the Utopians know what they are
talking about . They do not say that everything is
a matter of opinion, and one man's opinion is as good
as any other man's. This would mean either that
no discussion took place, on the ground that it was
useless; or that the discussion was endless . The Uto-
pians say that knowledge in certain fields can be
advanced by discussion . As to matters of knowledge,
the Utopians intend to arrive at the truth by the
method of discussion, in so far as the subject is one
the knowledge of which is susceptible of advance-
ment by this method . As to matters of opinion, the
Utopians hope to reach the most intelligent con-
clusion, whether theoretical or practical .

The second reason why the discussions in Utopia
have the high quality that distinguishes them is that
the Utopians have convictions . They have convictions
because they think . Their whole educational pro-
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gram is designed to force them to do so from their
youth up . They submit their convictions to the scru-
tiny of their fellows in the expectation that through
the consideration and comparison of the reasons for
their convictions knowledge or right opinion, as the
case may be, will ultimately be attained .

What is in other countries a serious hazard to edu-
cation, philosophical diversity, turns out to be in
Utopia an educational advantage . This is because of
the way in which the educational system and the
University are organized and managed . We shall see
in the next chapter whether the theory and practice
of education in Utopia throw any light on ways to
overcome what is perhaps the greatest of all hazards
to education in the United States today-the power-
ful drive toward social and political conformity .



IV
SOCIAL AND POLITICAL

CONFORMITY

THE universities from which our own are descended
were founded in the Middle Ages . They were either
corporations of students wanting to learn, as in Italy,
or of teachers wanting to teach, as in France . Cor-
porations that had unusual legal or customary privi-
leges for the purpose of carrying out the intentions
of the incorporators were common in those days . In
some Italian cities the Guelf and Ghibelline party
clubs, sworn to subvert the state, were recognized
corporations specially licensed to work on the proj-
ect they had in view. The university corporations
of the Middle Ages at the height of their power were
not responsible to anybody, in the sense that they
could not be brought to book by any authority. They
claimed, and succeeded in making their claim good,
complete independence of all secular and religious
control .

In asserting and establishing this claim, they had one
inestimable advantage : they had no property . If any
secular or religious authority sought to control them,
they would simply move away. Since the language
that they used was good in any country, since a uni-
versity was welcome anywhere, and since an inclina-
tion to travel has always been characteristic of the
academic profession, they had no difficulty in trans-
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lating themselves to another community or country
whenever they felt the atmosphere of the one they
were in was oppressive .

For example, the natural enemy of the University
of Bologna, which was a corporation of students
wanting to learn, was the landladies . When they put
the rents too high, the students would move the Uni-
versity out of town and wait until a delegation of
landladies besought them, with suitable tears, to re-
turn and fixed a scale of prices acceptable to the
student-managers of the University . The University
of Paris several times thwarted the attempts of king or
archbishop to control it by leaving the city or threat-
ening to do so .

All the medieval universities that amounted to any-
thing were of the same general type . They were
formed because somebody wanted to learn or some-
body wanted to teach . They maintained their inde-
pendence on the ground that it was necessary to the
performance of their corporate function . They did
not regard themselves as servants of either church or
state. They thought of themselves as co-ordinate with
both. The exceptions, like the University of Naples,
which fell early under the control of the king, played
no significant role in the history of medieval thought .
Although the men produced by the medieval univer-
sities became leaders in the church and in the state,
they did not advertise that their function was to pro-
duce such men. Such men were a by-product of the
enterprise in which they were engaged, which was
singularly like the enterprise of the University of
Utopia: it was the discussion of the most important
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questions . They would have been startled if they had
been asked to justify their existence in terms of the
service they performed for society, for they would
have had no doubt that the discussion they were car-
rying on was its own justification .

Only faint traces of these origins can be found in
the organization and management of the American
universities. Every American university must justify
itself in terms of the visible, tangible, material benefits
that it confers upon the individuals who attend it and
the community that supports it . To Americans univer-
sities are businesses like every other element of this
business civilization. Every business consists of em-
ployers and employees . The trustees or regents or
legislatures are the employers . The professors are em-
ployees. They operate within the framework of the
American Way of Life and are subject to punishment
for deviation from the popular view of that Way like
any other members of the business community . Aca-
demic freedom is, I think, generally regarded as a de-
vice by which weak-minded or vicious people in some
way hang on to their jobs when all right-thinking
men would agree that they ought to lose them .

The current conception of the university seems to
have its roots deep in our history. The American uni-
versity was not a corporation of students wanting to
learn or teachers wanting to teach . It was a corpora-
tion formed by a religious denomination or by the
state for the purposes of the denomination or the
state. The American university in the seventeenth
century was much closer to the American university
today than to the medieval university . The Puritan
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communities wanted ministers and professional men
and established universities as a means of getting them.
Later the religious groups wanted to extend their in-
fluence and built universities for that purpose . The
University of Chicago was founded by devout Bap-
tists to stem the rising tide of Methodism in the
Middle West. The requirements as to the religious
affiliations of the president and the trustees were de-
signed to keep the University on the right path . For-
tunately, the combination of Mr . Rockef eller, Mr .
Harper, and the enlightened wing of the Baptist
Church preserved the University from too narrow an
interpretation of its purpose .

Thomas Jefferson took peculiar pride in the fact
that he was the founder of the University of Virginia .
He was, of all the great men in American history, the
most enlightened about the purposes of education.
But he wrote a resolution of the Board of Visitors of
the University that could never have been written
in any other country . Perhaps I should point out that
a board of visitors would not have existed in any
other country . The board of trustees is an American
invention and one that goes far to suggest the different
conception of a university that America originated .
A corporation of students or a corporation of teachers
does not need a board of owners composed of out-
siders. A university that is founded to serve the pur-
poses of the state, or of a religious denomination, or
of any other external group will naturally be owned
and operated by the representatives of the agency
that established it .

This was Thomas Jefferson's resolution : "Whereas,
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it is the duty of this Board to the government under
which it lives, and especially to that of which this
university is the immediate creation to pay especial
attention to the principles of government which shall
be inculcated therein, and to provide that none shall
be inculcated which are incompatible with those on
which the Constitution of this State, and of the United
States were genuinely based, in the common opinion ;
. . . Resolved, that it is the opinion of this Board
that as to the general principles of liberty and the
rights of man, in nature and in society, the doctrines
of Locke, in his `Essay concerning the true original
extent and end of civil government,' and of Sidney in
his `Discourses on government,' may be considered
as those generally approved by our fellow citizens of
this, and the United States, and that on the dis-
tinctive principles of the government of our State,
and of that of the United States, the best guides are
to be found in, 1 . The Declaration of Independence, as
the fundamental act of union of these States . 2 . The
book known by the title of `The Federalist,' being
an authority to which appeal is habitually made by
all, and rarely declined or denied by any as evidence
of the general opinion of those who framed, and of
those who accepted the Constitution of the United
States, on questions as to its genuine meaning . 3 . The
Resolutions of the General Assembly of Virginia in
1799 on the subject of the alien and sedition laws,
which appeared to accord with the predominant sense
of the people of the United States . 4 . The valedictory
address of President Washington, as conveying polit-
ical lessons of peculiar value . And that in the branch
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of the school of law, which is to treat on the subject
of civil polity, these shall be used as the text and doc-
uments of the school ."
Here we have the most enlightened American

statesman of his day, and perhaps the most enlightened
of any day, writing a resolution by which an outside
board, representing the state government, prescribes
not only the books that shall be taught but also the
meaning that is to be derived from them. The object
of the instruction of the University of Virginia in
the field of political science is to inculcate those prin-
ciples upon which the constitutions of the United
States and of Virginia were genuinely based. These
genuinely basic principles are what common opinion,
as interpreted by the author of the resolution, says
they are. It is the duty of the Board of Visitors to see
to it that these principles are inculcated and that
nothing incompatible with these principles is in-
culcated .
The difficulty of determining from common

opinion the principles upon which the constitutions
of the United States and of Virginia are genuinely
based is revealed by a brief examination of an example
that Jefferson uses, the Resolutions of the General
Assembly of Virginia in 1799 on the Alien and Sedi-
tion Acts. These resolutions, like the Kentucky Res-
olutions, which were drafted by Jefferson, were in
opposition to legislation formally adopted by the
Congress of the United States and signed by the Pres-
ident. At the date of these resolutions the consti-
tutionality of this legislation had not been attacked
in the courts. The opponents of the Alien and Sedi-
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tion Acts preferred to rely on the protest they could
stir up among the state legislatures . The leading idea
of the Virginia and Kentucky resolutions was that
the Constitution was a compact between the states
and that the states had reserved the right to restrain
the creature of the compact, the federal government,
whenever it undertook to exercise authority not
expressly granted to it in the Constitution .

That this idea was not sufficiently shared to be
called the common opinion, or the predominant
sense, of the people of the United States is suggested
by the history of the Kentucky Resolutions . They
were laid before the legislatures of the various states .
Replies were received from Connecticut, Delaware,
Massachusetts, New Hampshire, New York, Rhode
Island, Vermont, and Virginia . All but Virginia said
that they did not share the Kentucky opinion of the
principle on which the Constitution was genuinely
based . And though the common opinion of the peo-
ple in regard to the Alien and Sedition Acts was even-
tually shown to be unfavorable, the idea of states
rights put forward by Madison and Jefferson in the
Virginia and Kentucky resolutions was never the
common opinion . Today it is so little the common
opinion that if the members of the faculty of the
University of Virginia attempted to follow the in-
structions of their founder they might get into serious
trouble. Jefferson in this section of his resolution was
trying to make the University of Virginia the mouth-
piece of the Republican party in its fight with the
Federalists .

Since there is this exalted precedent for the attempt
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to make the American university a means of indoc-
trination in the common opinion, or even indoctri-
nation in a partisan view of what the common opinion
ought to be, it is not surprising that in religious, eco-
nomic, and political controversy one side or another
has often tried to take over the university . The out-
standing example in more recent times was the free-
silver fight, in which presidents and professors lost
their jobs because they took a view of the issue that
was unpopular with those in a position to control the
university. If a university is to inculcate doctrines
indorsed by common opinion and to shun doctrines
not so indorsed, those who seek to teach, . or even to
express, unpopular doctrines must be disposed of .
Academic freedom is thus disposed of, too .

This attitude helps to transform an educational
system into a custodial system, and a custodial system
tends to confirm this attitude . If one object of a
university or of an educational system . i s to indoctri-
nate the young with the common opinion, the doc-
trine of adjustment to the environment becomes one
of the cornerstones of pedagogy. The other corner-
stone is the doctrine of immediate needs ; for it can
be argued that one thing the community most im-
mediately needs is citizens who have been indoctri-
nated with the common opinion . Thus we come to
view a university as a place in which the young
are familiarized with the tribal mores and in which
other activities immediately useful to the community
are carried on .

This idea of a university is not helpful in meeting
the present criticism of American education ema-
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nating from congressional committees, which is to
the effect that persons who do not share the common
opinion as the members of such committees interpret
it are not qualified to teach . We do not care enough
about religion any more to worry about the religious
views of members of university faculties . The Fed-
eralist-Republican and free-silver fights are dead is-
sues . But whereas the Communist experiments in this
country were once regarded as the work of harmless
eccentrics, and ignored as such, now the discovery
that a man has read the works of Karl Marx, or knows
somebody who has, is enough to raise a question
about trusting him in the classroom . Undoubtedly
this attitude results from the Cold War, and when the
Cold War comes to an end, as all things must, the
intensity of the feeling in regard to teachers who are
alleged to hold heretical political or economic views
will somewhat abate . But I suggest that our trouble
is more fundamental than the Cold War, that it rests
on a misconception of education and of the university,
and that, after the present issues disappear, others will
arise to plague us in their turn . Unless we can figure
out what education is and what a university is, and
unless we can build up a tradition in this country that
supports these conceptions, education and the uni-
versities will always be at the mercy of those who
honestly or for political purposes seek to make them
the protagonists of their views .

I believe that the educators of America are largely
responsible for the present confusion in and about
education. They have felt obligated in my day to
seek for money, first, last, and all the time . They have
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always supposed, I think erroneously, that money
could be obtained only for activities that harmonized
with the interests and opinions of those who had it .
What they have done and what they have not done
has been determined by financial considerations .
When New York University dropped intercollegiate
football the other day, it did not say it was doing so
because football in its present big-time, industrial
form is an outrageously immoral activity, not only
a departure and diversion from the purpose of the
university but also directly contrary to it. No, New
York University said that it was abandoning football
because football lost money .

I admit that this is a business civilization and that
businessmen understand profit-and-loss statements
and balance sheets. But one of the functions of edu-
cational leadership is to explain to businessmen that
since a university has no profit-and-loss statement, and
since its balance sheet is meaningless, there must be
other standards by which its work is judged . Those
standards are supplied by its purpose .

In the nature of the case the educators of the
country are required to identify the financial needs
of their institutions with the moral, intellectual, and
spiritual needs of the country. Hence the remarkable
confusion of names and things that characterizes
American education. Perhaps the most glaring ex-
ample at present is the colleges of liberal arts . Every
American is first asked to admit that he believes in
liberal education . Since he believes in liberal educa-
tion, he must support the colleges of liberal arts . But
the question, "How much liberal education is there
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in the colleges of liberal arts?" is regarded as indecent .
Yet about all we can say is that a college of liberal
arts is one that does not usually have professional
schools. Of course a good many of them have schools
of theology, music, and business ; but we have to
have some kind of definition . The one we emerge with
leaves us with this definition of liberal education :
liberal education is the name given to what is done
in a college that is called a college of liberal arts .
The only basis of judging a college of liberal arts
today is to inquire whether it does what other colleges
of liberal arts do. It is obviously impossible to ask
whether any of them ought to be doing what they
are doing. The standard of purpose cannot be
invoked .

What I have said about colleges of liberal arts
applies just as well to the humanities, the social
sciences, and, as we have seen, to education itself . If
you believe in the humanities-and who does not?-
then you must support the work of professors of the
humanities, even if they are not doing anything
humanistic. If you believe in understanding society,
then you must support professors of social science,
even those whose work seems unlikely to help us
understand society. If you believe in education-how
un-American not to do so!-then you must contrib-
ute as generously as you can to American educa-
tional institutions . And you must do this even though
you have reason to suspect that these institutions are
rapidly becoming custodial, rather than educational,
institutions .

When the Association of American Colleges met
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in Los Angeles this winter, the newspapers reported
that they spoke of nothing but money and gave the
world to understand that, if only they could get
enough of it, the country was safe .

What is the use of doubling the expenditures on
higher education, as recommended by the President's
Commission in 1947, unless it is possible to make sense
out of what it is doing? If the system is to be custodial,
let us figure out whether we need a custodial system,
what a good one would be, and what it would cost . If,
in addition, we need an educational system, let us
make the same inquiries and calculations in regard to
it. But, above all, let us not be confused about which
is which. The confusion from which we suffer at
present has a good deal to do with the difficulty we
encounter in meeting the criticism of congressional
committees and in defending academic freedom .

Let us imagine that this country eventually has a
well-developed and fully understood custodial sys-
tem . The object of such a system, you will remember,
is to preserve the young from harm while they are
maturing. The staff is selected with a view to its per-
formance of this important task . This task is more
closely analogous to baby-sitting than to any other in
our culture. It may perhaps be called adolescent-
sitting .

Let us suppose that the Association of Adolescent-
Sitters brings pressure to bear upon custodial insti-
tutions arising out of the sense of responsibility (and
scarcity) that every adolescent-sitter shares . This
pressure is toward security of tenure and freedom of
speech, thought, association, within and without the
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boundaries of the custodial institution in which the
particular adolescent-sitter is employed . Certainly it
is only confusing the issue if these claims are sum-
marized under the name of academic freedom . An
adolescent-sitter who does not indoctrinate his charges
as far as he can with the tribal mores and the means
of adjusting himself to his environment, who disturbs
the young people committed to his care by introduc-
ing unfamiliar ideas, who does not seek to meet the
immediate needs of those whom he is looking after
and of the society of which they are to be a part-
such a man merits whatever condemnation the com-
munity decides to visit upon him .

The claim of academic freedom is based on the
high and serious calling of the academic profession .
That calling is to think . A university is a center of
independent thought . Since it is a center of thought,
and of independent thought, it is also a center of
criticism . The freedom of the modern university in
a democratic society is based not on the remnants
of a medieval tradition but on the proposition that
societies require centers of independent thought and
criticism if they are to progress or even to survive .
Academic freedom means that the independence of
the thought that goes on in a university is so im-
portant to society that a man cannot be restrained
or punished by those who pay him because he holds
views with which those who pay him disagree .

To maintain the claim of academic freedom, it is
not necessary to prove that all professors can and do
think independently. It is enough to show that, un-
less the freedom claimed for them is guaranteed, it
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will be impossible ever to assemble a faculty that can
and will think. Few men can be expected to express
unpopular opinions if in addition to becoming un-
popular they are likely to starve to death .

I do not say that it is the object of a university to
develop and express unpopular opinions. I do not say
that the object of a university is to prevent social
and political conformity rather than promote it. I
do say that a university in which no unpopular
opinions are heard or one which merges imperceptibly
into the social and political environment can be pre-
sumed, until the contrary is proved, not to be doing
its job. If a university is a center of independent
thought and criticism, then a popular university is
a contradiction in terms .

The claim upon the financial resources of the coun-
try that a university can legitimately make rests on
the same grounds . Public bodies or private persons
who have money to dispense must be asked to do so
not on the promise that the university will produce
a lot of people in their image but on the assurance that
the university will do its best to carry on the independ-
ent thought and criticism that the country requires
and to turn out graduates who are capable of independ-
ent thought and criticism, graduates, that is, who
are committed to the fullest development of their
highest powers and who can do their part as respon-
sible citizens of a democratic state .

The greatest obligation of the educational pro-
fession and of all those who have the interests of
education at heart is to try to make this conception of
a university clear to their fellow-countrymen . The
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history of education shows that the crucial point in
the management of universities is not who has the
legal control. Free and independent universities have
existed where the control of the state was undoubted .
On the other hand, universities established by pri-
vate groups have been distorted beyond recognition
by the pressures that have been brought to bear
on them. The crucial point in the management of
universities is whether and when the legal control
is exercised . This depends on the understanding of
the university and its purpose that is held by those
who have the legal control and on the understanding
of the university and its purpose that is held by the
community. It depends, in short, on the tradition
within which the university operates. The first duty
of the educational profession and of those who have
the interests of education at heart is to devote them-
selves to the development of this tradition . The first
step toward the performance of this duty is to ex-
clude from the universities those activities which
are not proper to it, which prevent understanding of
the function of the universities, and which create
confusion in regard to it. The award of college cred-
it at Florida State University for being a clown is
as great a disservice to higher education and academic
freedom as any of the carryings-on of Senator Mc-
Carthy or Congressman Velde .

Unfortunately these gentlemen would have no
objection to the clowning program of the Florida
State University, because that does not involve
thought, still less independent thought and criticism .
Like many other Americans, they unconsciously
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favor a custodial system. This shows the seriousness
of our failure to develop an educational tradition
in the United States . It also shows that many of us
have a false idea of unity . One gets from some of the
statesmen of the day the same impression, that under
the influence of the Cold War they have concluded
that a country is not safe unless it is united, which
is true, and then that a country cannot be united un-
less everybody in it agrees with everybody else
about everything, which is false. The pleas for unity
during the last electoral campaign had the same spe-
cious quality. That civilization of which a true uni-
versity is a paradigm is one that is based on the prem-
ise that discussion is one way of arriving at the truth .
Discussion implies that there is more than one point of
view. The notion that the truth may be arrived at
by discussion is peculiarly applicable to practical,
political, economic matters. A civilization in which
the opinion of the majority is taken on such matters
and must then be adopted by all is one that is doomed
to stagnation. It ignores the fact that the most pre-
cious possession of any society is the thought of the
minority, even a minority of one . The rule of the
majority without discussion and criticism is tyranny .
The great new term of reproach nowadays is

"controversial." The dream of the public relations
man is that all the people of America will discern in his
clients the perfect combination of all the popular
stereotypes of the day. Hence the tendency toward
flat conformity to what the public relations man dis-
covers, through a series of careful polls, to be the
prevalent opinion at the moment . Hence the elimina-
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tion of men, ideas, books, and opinions that may
attract unfavorable notice as differing from the prev-
alent opinion. In many quarters during the last po-
litical campaign a man became controversial by be-
ing for Stevenson. Professors who said they were for
him were held to endanger the public relations of
their universities, though those who were for Eisen-
hower were of course not controversial at all . I do not
think I exaggerate when I say that in a democratic
society controversy is an end in itself . A university
that is not controversial is not a university . A civiliza-
tion in which there is not a continuous controversy
about important issues, speculative and practical, is
on the way to totalitarianism and death .

Such a society may be said to be united, but it
cannot be regarded as strong . We do not think it is
a sign of strength that the rulers of Russia find it
necessary to seek out and punish dissent . On the
contrary, we have sense enough to see that the secret
police and the Iron Curtain and the universal program
of indoctrination practiced in Russia amount to a con-
fession of weakness . The rulers of Russia do not have
enough confidence in the adherence of the people
to the principles of communism or in those principles
themselves to permit a free continuing discussion of
them. If we want an example of a strong society, all
we have to do is to look at that association of thirteen
struggling states which at the outset of its career, as
it faced a sea of troubles, adopted the Bill of Rights
of our Constitution . The United States of that day
may have looked weak and disunited . Actually it
was strong because it was not afraid . It was not afraid
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to have its principles submitted to critical examina-
tion. It was united in the conviction that strength
and progress lay not in social and political conformity
but in the constant exercise of individual judgment,
in independent thought and criticism .

Perhaps I should not say that the drive toward
social and political conformity that we are witness-
ing today is un-American . I will say that it is un-Uto-
pian. If there were a House Committee on Un-Uto-
pian Activities, as of course there is not, it would
dedicate itself to seeking out and exposing those ele-
ments in the community which were trying to put
an end to difference and hence to that discussion
which the Utopians regard as the essence of true
Utopianism. In Utopia the rich and the conservative
agree that, looking at matters only in terms of their
own selfish interests-something that is hard for a
Utopian to do-the preservation of free discussion
and criticism is the best guaranty against violent
attacks upon Utopian institutions . Because the Uni-
versity of Utopia symbolizes the highest aspirations
of Utopian civilization, it naturally receives the sup-
port, the almost automatic support, of all classes of
society. The only kind of university that could be
popular with the Utopians is one in which the most
lively controversy was continuously under way. The
award for the Most Controversial Person, which is
bestowed with great ceremony on the anniversary of
the day on which the Utopians declared their in-
dependence of the Philistines, is usually won by a pro-
fessor of the University of Utopia .

In Utopia the public relations men are closely re-
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lated to the priesthood and are usually called public
duty men. Their job is to point out to their clients
what their public duty is . The public duty men of
Utopia are, together with the lawyers and priests,
the conscience of their clients . They show them not
how they can look better than they are, but how
they can be better than they look . It is assumed that,
with the steady advancement of education in Utopia,
perfect Utopianism will eventually be achieved and
that the class of public duty or public relations men
will wither away .

The University of Utopia has men who serve to
remind it of its public duty . They are called the
Trustees. Their job is not to operate the University
but to criticize it. They criticize it in terms of its
purpose. They believe that, if it seeks to achieve
its purpose, it will not fail to receive public support .
The Board of Trustees of the University of Utopia
was created by legislation resting on the proposition
that every autonomous body of men requires crit-
icism and that it is not usually capable of self-crit-
icism. The Utopians recognize that professors are
people. They accord them the usual privileges of peo-
ple, which is Utopian in itself ; but the Utopians know
that professors have the ordinary failings of people,
the principal one of which is an inability to see be-
yond their noses where their own interests are in-
volved. The Board of Trustees is a means of keeping
the professors up to the mark . In Utopia, of course,
the professors are in no sense employees . They are
members of the educational corporations constituting
the University of Utopia . They manage their own
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affairs, elect their own colleagues and officers, and
determine their own programs of study and research .
But they do all this under the constant criticism, pub-
lic and private, of the Trustees .

One question formerly much agitated in Utopia
was what the limits of the discussion permitted to the
people and more particularly to the educational sys-
tem and the University were to be . In answering this
question, the Utopians had certain historical advan-
tages. They had never heard of the celebrated dictum
of Mr. Justice Holmes about crying fire in a crowd-
ed theater or of the remark of Mr . Chief Justice Vin-
son that freedom of speech was not an absolute,
since absolutes were a relic of the Dark Ages . The
Utopians approached the matter with their usual
common sense. They asked themselves what they
were afraid of. They concluded that what they were
afraid of was acts . They could not imagine themselves
being afraid of ideas, or of talk, or of discussion . They
therefore decided that any Utopian could say any-
thing he liked on any subject at any time . They never
let poetic imagery carry them away into thinking
that this meant that a man could cry fire in a crowded
theater, and they did not permit the pseudo-philoso-
phy of even their distinguished judges to delude them
into supposing that a principle should be abandoned
just when they needed it most .

The Utopians do not like spies and traitors any
better than anybody else does . The Utopian Bureau
of Investigation is supposed to be competent to dis-
cover them; the Utopian House and Senate would be
surprised to learn that it was any part of their duty
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to hunt spies and traitors, too. Spies and traitors are
not welcome as teachers in the University of Utopia .
But, in view of the efficiency of the Utopian Bureau
of Investigation, the University is not expected to
devote its energies to the search for spies and traitors
among its staff .

The Utopians think that what matters is what the
individual man himself is like. They do not deny that
a man's tendencies may be suggested by his associa-
tions; but they insist that organizations being what
they are-Utopia is full of organizations, all of them
rather loosely held together by statements of princi-
ple that are both voluminous and vague-member-
ship in an organization is of very slight evidential
value in showing what a man is really like . If, for
example, a man has taught with satisfaction to the
University and to his students for twenty years, the
fact that he belongs to some organization that has
been shown to contain some spies and traitors does
not strike the Utopians as very impressive . In Utopia
a professor is a citizen and as a citizen may engage in
any activity, public or private, in which any other
citizen may legally engage . The reason why the law
sets the limits of a citizen's conduct is that the Uto-
pians are determined that those limits shall not be set
by the shifting prejudices of the time . They see no
alternative but the law. The real academic crime is
indoctrination, which is only slightly worse in Uto-
pia than the crime of refusing to discuss . For these
crimes a Utopian professor can be removed after a
hearing by the academic body . I am told that the
sentence of removal, followed by the ceremony of
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disgowning, is often visited upon a Utopian professor
for trying to indoctrinate his students with the princi-
ples upon which the Utopian Constitution is genuinely
based in the common opinion and for failing to co-
operate with his colleagues in bringing other inter-
pretations of the Constitution and of the common
opinion to the student's attention . The Utopian pro-
fessor is supposed to have convictions, the deeper the
better. He is not supposed to pump and pound them
into his students, even though his opinions are shared
by the overwhelming majority of the population .

The reason why the University of Utopia is so
utopian is that the people of Utopia are utopians.
The people want the kind of university they have .
The educational tradition in Utopia is such that it
would make no difference whether the educational
system was operated by the state or by private per-
sons. The educational system is supposed to be a con-
tinuing discussion of important subjects. The people
want this discussion continued . They see no limits
that must be set to discussion . Therefore the ques-
tion whether the educational system is discussing
improper questions does not arise . The only question
that arises is whether the discussion is being con-
ducted with sufficient vigor and sufficient representa-
tion of different points of view .

I have indicated earlier that the representation that
a point of view is entitled to is determined by its
intellectual rather than its political pretensions. The
point of view of an enemy state is neither included
nor ignored because it is the point of view of an
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enemy state . It is included if it has some intellectual
claim to consideration, and it is ignored if it has not .
The Utopians believe that a point of view can be
presented best by somebody who has it . When the
point of view of an enemy state is entitled to intellec-
tual consideration, the Utopians appoint a professor
who has the enemy's point of view, if they can find
one good enough, to set it forth and participate in
the discussion concerning it. This may be one of
the reasons why the Utopians have never been taken
unawares by the doctrine of an enemy state, as the
South was at the time of the American Civil War .
At that time the presentation of the northern position
by one sympathetic to it had so long been forbidden
in the South that the young men of that region gaily
went to war in ignorance of the possibility that there
was another position that could be seriously enter-
tained, so seriously, indeed, that other people might
be willing to lay down their lives for it. The Utopians,
as I have said, are disturbed by enemy acts, not by
enemy ideas. They want to be as fully informed as
possible concerning enemy ideas.. They think any
other course is folly .

You may wonder how the Utopians, in a world
full of dangers, are willing to run the risk of exposing
their young people to the ideas of their enemies .
How can they be sure that their own young people
will not adopt these ideas, particularly if they are
expressed by a competent man who holds them and
who is entitled to intellectual respect?
As you may have gathered, the essence of the

Utopian Way of Life is that it is rational . The Uto-
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pians do not think that they know it all. If they can
learn from anybody, they want to do so, and they
think it particularly intelligent to learn from their
enemies. Since nobody who had ever lived in the
Utopian atmosphere of freedom would want to
live anywhere else, and since the Utopians are per-
fectly adapted to peaceful change, they are prepared
for any change that the discussion of other people's
ideas may bring about.

Moreover, the Utopians do not share the prevailing
prejudice that the young are so many sheets of blank
paper upon which their teachers may write anything
they please. Utopian family and religious life is ex-
pected to leave, and does leave, its mark upon the
young. The concern of the Utopians is not that their
young people will be too receptive to new ideas but
that the effects of Utopian family and religious life
will be so deep that the young will not be at all re-
ceptive to new ideas from any quarter .

Finally, remember the tone and content of Utopian
education from the kindergarten through the Uni-
versity. The whole object of this system is to train
the young Utopian to appraise theories and programs .
The Utopians are perfectly willing to abide by the
result. A population so trained, and experienced in
practical affairs, is as wise as any people can be . The
Utopians believe that a wise people will not make un-
wise choices . If the people in their wisdom want a
change, that change, the Utopians believe, is necessary
and desirable .



Social and Political Conformity

	

99
The question is, then, whether it is possible to

have the University of Utopia without having Uto-
pians. The answer would seem to be in the negative .
Education is a secondary, dependent subject . Yet let
us look somewhat more closely into the matter . If
we conclude that we cannot have the University of
Utopia without having Utopians, we shall be in des-
perate condition indeed ; for how shall we ever get
Utopians unless we can produce them through the
educational system?

In the first place, just how Utopian does a people
have to be in order to establish the educational sys-
tem and the University of Utopia? Apparently they
have to be only this far along the road to Utopia :
they have to want to get there . If they want to get
there, they will decide that the kind of educational
system and the kind of university they want are the
kind that Utopia has . These institutions are designed
to produce wisdom . A country that wants them needs
to want nothing more than to be wise .

History suggests that the other things a country
is likely to want are riches and power. It also sug-
gests that riches and power are not enough . At this
moment Korea and the atomic bomb provide all the
evidence we need . Being rich and powerful is not
the same as being wise; unless a country wants to be
wise, it may not be rich and powerful long.

I do not think it can be said that education is
irrelevant. The example of Prussia after the Na-
poleonic Wars and of Denmark after 1864 shows it
is possible to achieve great social and political re-
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suits through education . It also shows that it is pos-
sible for a country to make up its mind to have a kind
of education that it never had before and to lift it-
self by its own bootstraps into a different spiritual
world. This does not mean that the educational sys-
tem can achieve these results behind the back of the
population or against its wishes . It does mean that,
if a country decides to move into a different spiritual
world, it can use the educational system to help it
get there . The educational system is a means to the
achievement of the country's ideals. The decision
about the ideals is made by the country, not by the
educational system .

The Utopians decided that they wanted to be wise
and established an educational system and a university
to help them become so . They decided that what they
needed was an educational system that trained them
in the critical comprehension of important issues and
a university that acted as a center of independent
thought. The content of their curriculum, the organi-
zation of their educational institutions, and the free-
dom of their teachers are the necessary consequences
of their fundamental decision . Though Utopia is a
perfect country, no Utopian thinks it is : it is not
wise to believe in your own perfection . The educa-
tional system and University of Utopia, therefore,
far from being devoted to tribal self-adoration, are
directed to throwing the clearest possible light upon
the problems of mankind and of the conduct of
Utopia with regard to them .
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In the United States, that richest and most power-
ful of countries, is it possible to have the educational
system and the University of Utopia? Not unless the
people want them . Do they want them? It is hard to
say. I think that in a kind of basic, unconscious way
they do. In a kind of basic, unconscious way every-
body everywhere would rather be wise than foolish .
But think of the cost of the journey to Utopia . Think
of the thought, the effort, and the drastic reorgani-
zation of our educational institutions . The most for-
midable task of all is that of persuading Americans to
believe that they ought to want to become Utopians .
The example of Prussia and Denmark suggest that
thoroughgoing educational redirection may be pos-
sible only in a period of national humiliation. But
progress by catastrophe is a repulsive doctrine : only a
nihilist would favor catastrophe as a means of social
reform .

Still I suggest that the imminence of catastrophe
and the insoluble character of such problems as
Korea and the atomic bomb might be sufficient to
shock us out of our complacency, to set us to won-
dering whether riches and power are enough, and to
start us on the journey to Utopia .

If we can start, what will sustain us on the way? I
answer, "The spirit of our country ." The deepest
values of the American tradition are the deepest values
of the West. They are the values of Utopia. Jeffer-
son's resolution about the management of the Uni-
versity of Virginia must be regarded as the hasty act
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or momentary lapse of a politician bearing the scars
of heavy fighting . Support for this view of his res-
olution is found in all his teachings from the Dec-
laration of Independence onward. To Jefferson,
America was to be Utopia . We can see now that he
had not thought through the kind of university that
Utopia required. But we can reach our own deter-
mination on that point in the light of the body of
political doctrine that he left us .

The leading articles of the American faith are
universal suffrage, universal education, independence
of thought and action as the birthright of every indi-
vidual, and reliance on reason as the principal means
by which society is to be advanced . To the extent
to which the American people have now forgotten or
distorted these ideas, to that extent they have strayed
from their own path . This was the path to Utopia .

When the history of our era is written, it may be
that the last fifty years will be seen as a mere transi-
tional period, during which a country rose suddenly
to overwhelming wealth and power, built the frame-
work of a vast educational system, committed many
aberrations because of the size and complexity of its
undertakings and the novelty of its problems, but
always cherished the underlying convictions that
were to come to flower in the next phase of its de-
velopment. In that phase substance will be given to
the forms, direction will be given to the machines,
that have been designed in the transitional era of con-
struction and expansion. That substance and direction
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can be drawn from the deepest values of America
and the West .

In the long and painful journey to Utopia the
American people have their own tradition, their own
genius, their own spirit to guide them .
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