ﬂc Making 6€ trur Children (AfD Roprars.

T eeti Ve S?hol;. ..Evcellence.. - Local Confv+v /.
f WHRT A FRREE G844
K-12 Course Goals Publications L 1S,006 S)
Order from Commercial Educational bistri uting Services,
P.0. Box 4791, Portland, OR 97208, $270.00. Disse inatai)

also by the Northwest Regional Lahorgtori# NE ed

|\

Following are notes taken on the telephone from
conversation with John 0'Neil, Texas, telephone:
office: 214-526-7947; home: 214-647-8359. MNr.

O'Neil ordered the twelve volumes and is in the process
of studying and evaluating them. The notes I took

give verbatim quotes from "Introduction to Course Goals
for Educational Planning and Evaluation,"2nd ed.,and
and "Program Goals and Subject Matter Taxonomies for
Course Goals", 4th ed., etc .

This is a rough draft and should not be used without
indicating such. It can be used in discussion with
public officials, but do t give th

public officigls,

Title Page says:1it is a cooperative effort, which
includes HEW funding, (US Office of Education).
Disseminated by NWRL.

'g use apparent andpermit their retrieval and various

combinations from a comguterized storage system.
Punded by feds.Ts #.s_ role o-(”:eds D,

"Thé§ are trying to answer the ay;stions= what is to be
learned and hag it beep learped? Also concerned 1in
Tong run with the ways these goals are attained and

measured.

1 "Project has as its initial objective the labellin
124;¢ﬁ, of thege goals with cgae§ wﬁicﬁ make their curricular

"The K-12 goal project, by developing extensive

coding and retrieval system,permits selection of goals
and various combinations of subject matter, grade level,
types of knowledge and process, subject matter, and
career education program goals, 1nng:g;§%inlineznb
concepts and values, and index words.% ey have a key
0 e system so ey can identify where all

these things spotted in the system. Tney can pull out

from each subject anything they want." €O'N evil'S Commen-t
d Y & Y (s')—avfs W) They C...

"Accountability. Perhaps the greatest need addregged

I;&a‘, by the project j und %asis for accountabilj
Tl D education. %age 5: Assistance such as plannin

an Program, Budget, and Mgpagement gygifem or even general

ad - concepts such as Management by Qbjectives where
MmiSSion. eventually (?) they reach the point where costs and

» LY

e jyphm s (n e_,n_pw)-—//\e ave litthe

o _Stp them , Lnless wé ca g-ef f_ to TienkyT
= aﬁ?iaprxfl:'n;vﬁgl.ﬁ fkta' '3:”‘)‘:.( Conh-wy"

9/28.
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benefits can be related in any meaningful way. It is
essential to have logical, consistent,operational
definitions of educational goals and ways to generate
and relate them from level to level in a school system.

The K-12 Goal collectyon Project provides such a system
of definition and the tools required To make tHem

operational: fefer Fo /NCES Handbooks esp.I-R .

The educational mission of the system and of each teacher

will be known and can be commumicated. Long-—range plannin

and educgtional development - through educational
EXperimentation. (s yé JMECIn @ amT. of /A on owr

— Ak, Jdren+ Al#nTS thatwill $e 1#FD fer
"The K-12 project has attempted to/establish a set of “QP"%
goals so comprehensive that almost any desired learnin )
is representeq within that s€t.m  Taken rrom K-12 Intro- Olnks :
duction to Course Goals for Educational Planning and /~!!
Evaluation.” 3rd Edition.

"Thirteen volumes of K-12 goal collection give compre-
hensive coverage of curricular areas that asgj sc

districts in developing goals and evaluatign programg

for almost eve edugational program offered in the public
schodls. gy NEM %‘ W e~y
,44ﬁf¢m~h’?r\ Ghﬂé-ﬁelﬂ;jté!av--fﬂiydnbn- eall 635 ?

regular teachers to acquire these skills
Leach ers . 2o1ne a%u.d.-&mh-i—v!

e

7

approaches, bot r ammed an eacher .
l«/mmcgﬁ? - EcRrz M W/oy
rey

emécr -
Page 7. Teacher tion. "Competency-based teééher
education is performance oriented. K-12 goal collection
provides an ideal resource for helping pr32§ective and

b .
.363»?3, menr' 1 pay.
"The coding of goals in terms of values, concepts, and
the various sub ca%a ories of knowleage andprocess
permits use of soEEisficated lanning methods to ensure
balance among fypes Qf learning represented in an

InstructIonal plan, experimentation with interdisciplinary
plannin and examination of, learning rationales.

Lore Fatance” “No ESchAPE For STvdeEnrs
"Diagnostic Prescriptive Instruction - IEP. e TEMCH ERS.
"Criterion Referenwed tests...

"The K-12 Goals Collection provides a resource for
developing diagnostic-prescriptive M%sterx Learning
er-managed.

"Tri County Basis of Pdrticipatidh and Support. s TwsTRue!
Careful measures were taken to secure hi§h;x gualified —

teach for writing the goals of the collection.
In-servicé training sessions were given in writing goals
e desired.

of t These were held prior to the goal

. . duci e ' contro/ledt



writing w
uperv1s1§__ j j

ersonnel € major o particlpating
gis%ric%s has been the jfraining in goal-based planning

that teachers received which has enabled them to assume ?J

leadership roles in their districts, (v 4oge7 merit pay

"Goals written by teachers were edited by scholar-editors
and reviewe Yy subject-matTer speclalists at 52 both the
uEE' h :: : i? T ! 2!7

) 1c school and universil evel, hot, -
g o 2_ HeSe a 3ﬁgf224:|=¥h~hnf:.
e

L ]

* :3:‘1‘“& fﬁ‘ﬁ%ﬁjﬁf

"In the firstyear suppor¥{ came oz' h udgets of the
Portland school district, the three intermediate
education districts, a small grant from the regional
U.,S. Office of Education office, and ,a small ranl‘*
TTom the Oregon Board of Education. { G.CFOSS S <
borders . LOC
"In the second year, these sources of funding were con
continued, but in addition school districts throughout
the Tri County area, supported teachers who were selected
for participation in the project. In the third year,
increased support from the State Education Depts of
Oregon and Washington supplemented that of local and
intermédiate education districts.

"The budget in qﬁre recent years has included revenues
from book sales®all of which have been reinvested in
the project, and a budget of approximately §100,0QQ

has been sustained over the past several years through

a combination ol revenue sources named above,
CONTENT AND FORM OF GOALS

"Types of Goals: 3 Major Goal types have been identified
and coded in the collection: 1. knowledge, 2. process;
3. /valu€ These form the basis for a set of subtypes

as described below:

Knowledge and Process Goals: Classifying as knowledge

or process depended”upon whether they deal with something
that is to be known or something the student is able to do.
These goals therefore begin with the words™the student

)ﬁknows" or "The student is able to".

"Through its knowledge and process goals the Tri County
Project offers learning outcomes of both the traditional
reception/content-mastery type and the increasingly
important information processing type. The increasing
need for the latter type of goaf is supported by the
following observation: 1. comprehensive mastery of the ,

facts in most fields is doubling in less than ten years.

By the time one knows the facts a new set has emerged. 4

HeT
have, ohdenplttho y AfatL,
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2. "established" facts chanée! causing many fact-bound

curricula to become obsole uring the approximately

five-year lag between their inception and their wide-

spread dissemination. 3. Social mobility and cultural
fIlcult ¥

luralism make. it increasingly Qif o identify
e "important acts., . apid social change makes it

TIncreasingly difficult to use the Teeds oI Students as
criteria for selecting important facts since future needs
e . - A —
” rgy_be different from today's needs. (S’ﬁl\df' o e
Page 10: Kmewledge-and Process Goals. j‘(dcln 2 Mo 'a'}) .
Just clanty v we.()
"Twelve categories of knowledge have been used in
clarifying thre course goals and over 70 inquiry, problem-
solving processes have been identified under the following
headings: acquiring information, validating information,
organizing information, interpreting information, using
information to provide new information, acting upon basis
of information, communicating information.

"The knowledge and inquiry-problem solving processes
are represented ip Titles A and B follgwing. .
@ualuatron BesFery (emm{)
" It will be noted thgt these classifiiLtions owe a partia
debt to earlier refearchers: Bloom/ Krathwohl, Robt.
Glaser, Walbesser, [Tyler in education; Robert Gagne and
Robert Miller in psychology; Piaget and Bruner in child
development; and others. ]
M: aces
"Knowledge categories and inquiry problem solving processes
are divided into 7 subheadings.

/"Value Goals:y In the ten most recently revised or
produced collections (science, ss, math, lang. arts, art,
industrial education, home ec., business ed, computer ed,
and second language, EXPLICIT VALUE GOALS have been made
a part of the collections. similar goals will be added
as the other collections are revised. alue goals of
two types are included: Those related to processes ‘
of VALUES CLARIFICATIQN; secondly, those representirg
V. CHO T MIGHT BE FOSTERED IN THE CONTEXT
of the discipline. The latter type includes values

RELATING TO SOCIETAL CONDITIONS that support the maintenance

of disciplines or fields of study; valueg relating to
elements or processes of the discipline TEEMED BY IT
( Eﬁﬁﬁﬁf%’ and values relating to the SATISFACTION OF

°) which a study of the discipline provides.

1Y
‘\“ADW ""VALUES CLARIFICATION GOALS ARE CONCERNED WITH SUCH
MATTERS AS ABIBITY TO UNDERSTAND THE
EMOTIONAL BASES THAT UNDERLIE PERSONAL AND SOCIAL
BEHAVIORS. The Informational basls of behaviors,
opinions, and judgments; and ability to develop and

apply logical criteria for making judgments and taking
action,




.5-— UNDERSTANDING OF VALUE GOALS - TABLE C

"There are many reasons for this attempt to DEAL SERTOUSLY
WITH THE QUESTION OF LEARNING QUTCOMES IN THE AREA OF
VALUES AND ATTITUDES. It 1is for instance becoming
“increasingly clear that %zg%E;%%E_%%%QERN_EQB_KNQNLEQQE_

. AND PROCESS A VER ROACH TO LEARNING
THAT CAN LEAVE LEARNERS WITH SERIOUSL OM_PLETE
IMPRESSIONS AS WELL AS NEGATIVE ATTITUDES TOWARD LEARNING.

M MOREOVER, AT THIS POINT IN HISTORY NATIONAL EVENTS
7 ARE REVEALING THIS SERIQUS IMPLICATION OF HAVING IN

)ﬂ” Uf' SENSITIVE AND CREATIVE POSITIONS OF TRUST INDIVIDUALS
JWHO ARE KNOWLEDGEABLE AND ABLE BUT WHO LACK PERSPECTIVE,
0'1 ETHICS PE g AL I EGRITY AND RESPONSIBILITY (Yl,?j
ﬂ U c’. »
ﬂh* IN A PRACTI AL SENSE IF LEARNING IS TO B EFFECT A
PROCESSED
What
bhat [ Instructional planning based upon the VALUES GOALS Adppen
differs in important ways from planning for knowledge-h'”\ﬁ
A‘Q and process goals. VALUES ARE ACQUIRED BOTH FROM THE. Aem
2 M/Sf/d"/ CLASS AND_SCHOOL ENVIRONMENT AND FRQM THE CONTENT OF "V

INSTRQQIIQN ON. STUDENTS ACQUIRE VALUES THROUGH THE
NFORMATION THEYENCOUNTER AND THROUGH THE MANNER IN

,4/1 Lev WHICH THEY PROCESS THAT INFORMATION. gg_mmms
ACQUIRE AND CLARIFY VALUES TEACHERS MUST HELP THEM LEARN

\%w IWURﬁ‘IOmATE INFORMATION TO CRITERIA

- AND STA DAR , AND T0 CQMPARE AND CONTRAR T}E‘LTVAL
,2; L 7o POSI 1ONS THAT CAUSE PEOPLE TO TA 1FF ENT POSITIONS

on public and Brlva’ce issues. ¢ Aﬁ Wweon 4 iang 3‘0/1,(

//_c ——-:“3 Vatues Wcau‘wn parlc,::f :G/l ¢l-y "7

y M -
Ps. ﬂ“.f"m"‘f" . ﬁ’; s,
Copening, Wi Of ) M il ',___
Wf' of M soavie Y a nlea OM
For further info:

Charlotte Iserbyt, c¢/o Clifton Thomson, RFD Far Hills,
NJ 07931, 201-234-0992.

These notes hus% not be dismissed as insignificant.
We have been asking ourselves how it is possible that )
ALL STATES HAVE SUBSTANTIALLY THE SAME GOALS AND OBJECTIVES.
I believe the 15,000 goals being disseminated by the

NIE's Northwest Regional Lab, across the country, gives

us our answer. WE NOW HAVE NATIO AL CURRICULUM,

LF
w (dn v .‘c_cf-con {’Ne%
90als FNWRL 9/064.1 eJ actrvity P ‘
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PORTLAND PUBLIC SCHOOLS l

501 Nortv Dixon Street / Portiand, Oregon 97227
Mailing Address: P.O. Box 3107 /97208

Prhone (503) 249-2000 <
. . Victor W. Doherry
EVALUATION DEPARTMENT Assistant Superintennen:

> .

November 2, 1981

Dear Mrs. Moore:

The Tri-County Goal Development project was initfated by me in 1971 in
an effort to develop a resource for arriving at well defined leamning
outcome statements for use in curriculum planning and.evaluation. At
that time the only language available was the behavioral objective, a
statement which combined a performance specification with a learning
outcome often in such a way as to conceal the real leaming that was
‘being sought. By freeing learning outcome statements from the perform-
ance specification and by defining leaming outcomes of three distinctly
different types (information, process skills, and values), we were able
to produce outcome statements that served both the planning and evalua-
tion functions. The project was organized to include 55 school districts
in Multnomah, Clackamas, and Washington counties and writing was done
12iti:11y by teachers whose time was donated to the project by member
districts.

During the early days of the project, training was given these teachers
by a small staff of professionals including myself. In the later years
of the project, using revenues generated by the sale of the volumes
produced, we were able to employ a professional editor who did much of
the research and writing required to produce the volumes. We also
revised the initial volumes, some of which were not of as high quality

as the later ones. Using these methods, we produced 14 volumes cover-
ing eve or ect taught in the public schools.” We did receive
one Szgzéﬁo fEdergi §r§ﬁ; and 1 believe $10,000 or $15,000 from the
State Department of Education. We have also been supported each year
by small grants from the Multnomah County Education Service District.

Currently that support has been terminated.

These volumes have been widely used throughout the United States as a
resource for writing goals and objectives and in many cases by districts

attempting to develop competency-based education. A lot has been done in
the name of competency-based education of which I do not approve. The
fact that schools fnvolved in this movement have used our product is

:o{ngigenta1 and to the extent that they have, I assume they have been
elpful.
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7 Over iwo hundred For information concerning
' $244.00 COMPLETE SEI of K-12 Cowrse Gosh masier leachers lrom more than 55 school the availability of
; publications {1 ol sach of 14 utles belowr dislricts in the Portland, Oregon, melropolitan area the Course Goals collection
- sh Gouls for Educationdl. *Pond Classiying learming gosis. © o112 volumes
— .60 hn‘ﬂ:"‘“lw rpPy P ey ying learning " and two
Pleaning - s :r,‘; (4] supplementary
e $12.60 ?.l:'ﬂ Gosls cl“"’"‘“a:u “ od. ’ With the assistance of curriculum specialists, publications:
. 1123 pogeed . evalustion specialisis and universily consultanis they:
* $32.40 K-12 Course Gosls in An, 2nd od. (708 popee) (¢ / TO ORDER,
Developed a classilicalion [ see the enciosad
. $36.00 K12 Courss Gos Gashs in wo.‘-;‘d of knowledge process and value-allitude oo‘u’s altes ordes inlormation card
d Physcal Scioncas. teviewing the theorelical work of , of inquite ol:
e $10.00 K 12 Courus Goss in Busines Education, Kiathwoh), Walbesse(. J.. Commercial-Educational Distributing Services
. PO. Box 371
—_— . :.‘:‘_ca"':w in Computer Education. Developed compuhonsm taxonomies Portiend, Oregon 67208
¥ . ol the subject matles of she instructional selds lof
N . in Health Education, which 10 itten.
— o0 et o e FOR ADDITIONAL DETALS
. , ] C concerning
] — §16.20 "‘“‘:‘_% Goals in Home Econamics, Wrole stalements of student lear project's lhooty of puc'::. ol
o poges) ‘ that compTBhansively covered the Goal-Based Pis .
i o §14.40 K-12 Cowts Gosls i Induswial Education, 8168 depcribed in each taxonomy. and Evalustion contact:
151 o8- (218 pages) ) o Dv. Vicior W. Doherty
” $34.20 ;:2‘ Co‘.:‘u‘ Goshs 'll Language Arts, Chechked goals against numerous ﬂprmmms-:m'd
.’f poges local goal collections and against published Poetisnd, Oregon 67200
$21.60 K-12 Cowsss Goals in Mathematics. collecions ol behavoral objeclives {such as the 10X
_— 3nd od. (458 peges) Colleclion, Westinghouse anmg s Project
’ g _ PLAN Collection and the = 4150 pMJ.,J
i o $14.40 K-12 Cowss Gosh in Musc, Qw“..:..'.‘.tw.\g‘i ‘o msm al all
: 152 od. (193 poges) ] learning wn these colleciions were represented. by
M 81440 k- nw-,oanmnhyuul Education, o) (”A' EF)
’.'l 152.04. (187 pogns) Circulaled dialt volumes The Course Goals publicalions
‘} — $46.80 K-12 Cows Goals in Social Scence, ol learning goals lor criique and revision. ste dissaminated by: -
R 2nd o4, 12 volumes. 1162 poass) - ona of NIE's
$d = $14.40 K-12Cours Gor" 'a Second Language, ! The result is a 12-volume sel ol 15,000 £X0 N obs
Wy Tned (177 pages  while inves tory lasns progiam and course goals in tweive Basic R-12 wnet Egucations Laborslory
Song Shech or purChone erdes 19: subject areas. Two accompanying volumes /V()Tb Fko ~ 1:"3 w. loun Avenue
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Commerciat § dutosnnsl Duts uting Sorvess
Pou Olice Boa 479Y
Porsiend. Qregen 97208
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are Introduction to Course Goals
for Educational Planning and Evalualion s« Program

Maosenetive 1/3/8)  ona wwnjeci 10 chonne Goals and Subject Maller Taxonomies lo
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