COALITION FOR ESSENTIAL SCHOOLS

KEY CQMPQONENTS AND PHILOSOPHY OF PROJECT RE:LEARN (TAKEN FROM
RE: LEARN PACKET, RHOSE ISLAND TRAINING WORKSHOP) TPROJECT

RE:LEARN IS PROFESSOR THEODORE SIZER'S PROGRAM ASSOCIATED WITH
BROWN UNIVERSITY'S COALITION OF ESSENTIAL SCHOOLS.

"Diploma awarded upon successful demonstration of mastery.
Getting right answer not all that's important...important thing is
that students can show how they arrive at answer.

"No 'college-bound', 'general,' and 'vocational' tracks. All
students expected to reach same goals in same courses of study.

"No strict age grading; no system of credits for time spent
in class. Emphasis on student's demoenstration he can do important

things.

"No such thing as a failing mark. Either complete or don't
complete. If one doesn't, must try again.

"Moral, progessional and financial support must be in terms
of commitment from governing autherities over blocks of years

rather than one year at a time,
"Extra money -~ 10% or more - necessary.

"Long-term goal of Coalition philosophy is to shape the
entire school." :
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2. The school's goals should be simple: that each student mcster 2 limited number of centraﬂvz"
ot important skills and areas of knowledge. While these inevitably wil. reflect the traditional academic dis-~
R ciplines, the program’s design should be shaped by the intellectua and imaginative powers and com-
petencies that students need ‘rather than necessanly by “subjects” as conventionally defired. 1 hat 15, the |
school should not bind use]f to the existing complex and often dysfonctional svstem of 1solated depart-
ments, “credit hours” delivered in packages called English, socia. studies, science and the rest” The

‘ aphonsm "Jess is more” and the virtue of thoroughness, Tather than mere coverage of content, should gmde
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I::E Pig 3. The goals of the'school shotld be umversal the same for evervone. while the means to these goals . -

will'vary as the students themselves vary. School practice. should be tzllor-made to meg; the needs ot every -
group or class of adolescents. :
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. 4. Teaching and learning should be personalized to the maxim.m feaslble extent. Efforts should be
made toward a goal that no teacher have direct responsibility for mcre than eighty students. To allow for
personalization, decisions about the details of the course of study, t*e use of students’ and teachers time,
and the choice of teaching materials and specific pedagogies must bs ur reservem the |
theprmcxpal andstaff. lbeentratizatlon ~ Aya, bye olectaeod c:u:: lr
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Neosessar 5. The governing practical metaphor of the school should be student- -as-worker, rather thanthemore

P Y familiar teacher- as-deliverer-of-instructional-services. According.y, a prominent pedagogy will be .
c’ a. ‘coaching, to provoke studénts to leamn Fow fo Tearn, al and thus to reach themsexves g ;
v . o 3

6. Students entering secondary school studies at this schoofare those who are committed to the
school's purposes and who can show competence in language, elerrentary mathematics and basic civics. -
Students graduate, receiving a diploma, when they formally exhibit :reir mastery of the school s program.
There is, therefore, no strict age grading and no system of “credits sarned” by “time spent” in class; the
emphasis is. rather, on the students’ demonstrating that they can dc important things. Students of trad:- >
tional high school age but not yet at appropriate levels of competer e To enter secondary school studies
will be provided intensive remedial work to assist them quickly to meet these standards. A final demonstra-
 tion of mastery for graduation — an “exhibition” < should be the ‘oint responsibility of the facultyand
of higher authorities, and represents the latter’s primary and proper in‘li.cnce over the school's program. =
: % The tone of the school should explicitly and self-consciously stress values of unanxious expectation | '
("l won't threaten you but I expect much of you"), of trust (until 2bused) and of decency (the values of
4 H 'aner an faimess, generosity and tolerance). Incentives appropriate to the school's particular smdem.s and teachers t
Ve wfmf‘{ should be emphasized, and parents s treated as essential gallgborators
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5 7{5 em 8. The principal and teachers should perceive themselves as generalists first and specxa]m MQ."
staff should expect mulnple obligations (teacher—counselor-g\amger' and a sense of commitment to %hc' :

entire school. . ; : m;

9. Ultimate administrative and budzet targets should include ‘in addition to total student loads. p‘.r‘

P : teacher of eighty or fewer pupils, substantial time for collective plaznina by teachers, competitive salari
rm;yc'w&! for staff and an ultimate per pupil cost not to exceed that at traditic~al schools by more than ten percen
' To accomplish this, administrative plans will inevitably have to st ow the phased reduction or climina
4’&)4 es ! tion of some servxces now provided students in tradmanal camv,: 'eﬁenswe seconaan schoula :
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